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SILOVO IVODEM
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RACISM IN THE CONFRONTATION OF CRIME IN
SAUL BELLOW'S NOVELS MR. SAMMLER’S
PLANET, THE DEAN'S DECEMBER
AND RAVELSTEIN

CHRISTOPHER KOY
UNIVERSITY OF SOUTH BOHEMIA IN  CESKE BUDEJOVICE

“[C]rime is glorified, because it is one of thediarts.”
-Foucault,Discipline and Punish

1. Introduction

In Discipline and PunishMichel Foucault refers to the rise and
development of the crime novel, which had precatmsispaper accounts of
real crime, as the new form of public entertainmefter carnival-like
torturous executions were banned as public spestacDiscipline and
Punishfamously begins by reciting documents recordirig tficious public
execution by torture of a condemned French murder¢ihe middle of the
18th century. Foucault recites a historical ovamiof the reformed penal
codes enacted in Europe starting in the late 1@6@0sspanning the next half
century. Since the torturing sort of punishmentormger was a public show
available to amuse crowds, crime literature dewedopa literature in which
crime is glorified, because it is one of the fimes 4...] because it reveals the
monstrousness of the strong and powerful, becailisiny is yet another
mode of privilege [...]*

In many creative works of fiction about crime, thature of the
aesthetic, as Foucault sees it, lies in “the disppwf the beauty and
greatness of crime,” by which he means not peityectike a pickpocket but
more spectacular crime such as murder. Richard Wsignovel Native Son
In Cold Bloodby Truman Capotélhe Executioner’s Sority Norman Mailer
were all major, best-selling novels of murder digdelonging to this genre
whose popularity was based at least in part orfatiethat they replicated or
directly related real murders. Rather than fodusiarder novels, however,
in this contribution | focus on the largely ignorsabplots involving racism,
crime and some Foucauldian issues within the pibtdhree works by the
Nobel Prize winning novelist Saul Bellow.

! Michel FoucaultDiscipline and PunisifNew York: Penguin, 1977), 68.



2. Mr. Sammler’s Planet A Reactionary Response to the 1960s

A little more than decade after the appearancel@fderson the Rain
King in which a predisposition of the black and whitamto help one another is
romanticized, irMr. Sammler's PlantSaul Bellow (1915-2005) transforms this
relationship into one of antagonistic enemies. Imoael written from 1967 to
1969 and set in contemporary New York City amidet tvidespread public
protests against the U.S. military interventiorVietnam and militant demands
by blacks in the Civil Rights Movement, Bellow's rpait of blacks has an
altogether different look from the comic, semi-pkibphical kings and erotic
women inHendersorf Instead of an image of blacks whose appearamus a
actions produce laughter at the not infrequenestgpes of African childishness
and expressions of African inferiority, the imageyded in Mr. Sammler’s
Planetis one of a fear-provoking black man, a commoefthihe fact that fear
pervaded among the black population, particulaftgraviewing many black
Civil Rights activists viciously beaten live on deision (often by police
officers) while protesting the racially discrimioag practices of hotels,
restaurants, unions, companies as well as the gmadrnment, or that Martin
Luther King, Jr.’s assassination had been a recaumta for African Americans
at this time, is not even faintly echoed in any kvoy Saul Bellow.

The image of the menacing, sexually-intimidatingdsl thief in Mr.
Sammler’'s Planeg¢xpressly confronts, combats and belittles thimgempolitical
and intellectual desires of revolting students loé tsixties, many of them
militant, demanding political and economic equaliag well as cultural
recognition. At no point does a reader Mf. Sammler's Planefind the
depicted culture of blacks worthy of a mere curisog of admiration such as
one finds in the half-fabricated African represéintain Henderson the Rain
King.

James Atlas citedr. Sammler's Planetas the first work of fiction
reflecting a brand new political perspective in tinking of Saul Bellow.
Formerly, in the United States of the Eisenhowemékistration in the 1950s,
Bellow had lampooned the prudish businessman anigbreged anti-
authoritarian behavior and sexual freedom. Atlagesrthat inMr. Sammler’s
Planet

Bellow gave vent to an outburst of racism, misogyanyd puritanical intolerance that
signaled a new phase [in his writing] — the transftion of a Hendersonian
character resisting the complacent political atrhese of the late fifties into a full-
blown reactionary, shrilly defending the very ingiions he had once satirized and
slyly undermined.

2 Christopher Koy, “The Reformulation of EthnolodicSources and Orientalist
Discourse in Bellow’Henderson the Rain KingAmerican and British Studies Annual
1 (2008): 25-40.

3 James AtlasBellow: A Biography(New York: Random House, 2000), 388.
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Jay Clayton argues that throughddt. Sammler’s PlanetBellow
shifts the cause for America’'s difficulties and afieally blamed the
counterculture of the sixties for bringing matteéosa crisis in American
society and culturé.This view is a substantial break in thought from
Bellow's previous works of fiction.

Early in the novel, Artur Sammler is victimized bygrave sense of fear
because of a black thief's appearance on a New ¥amkmuter bus, and race
and crime are intimately linked in this scene. Theninal act of robbery of

commuter passengers is compounded by the facthismablack man is so

huge that he is capable of physically intimidatavgryone to simply agree to
hand over their valuables without any show of weapoBellow describes

Sammler’s first encounter with him early in the abv

The pickpocket himself wore dark shades. He waswerful Negro in a camel’s-
hair coat, dressed with extraordinary elegance...Negro's perfect circles of
gentian violet banded with lovely gold turned tow&ammler, but the face showed
the effrontery of a big animal...And though he disbad, deciding not to turn aside
when the thief looked at him, his elderly, his camip civilized face colored
strongly, the short hairs bristled, the lips andnguwere stinging. He felt a
constriction, a clutch of sickness at the basehefgakull where the nerves, muscles,
blood vessels were tightly interlaced. The breditivartime Poland passing over the
damaged tissues [.%.]

Bellow’s construction of the “big animal” imageryf the African
American (repeated a dozen times in the novel) astrasted with the
“compact, civilized” image of the sensitive sevepiar-old Polish-Jewish
survivor of the Holocaust. In Bellow's oversizedage of the well-dressed
black man as a “brute,” “beast” or “animal,” — aslMas a cynical criminal —
the prototype black man assumes attributes like caster of irrational
unintelligence and of greed (though the thief madly described as the best-
dressed occupant of the bus).

Sammler, in contrast, epitomizes the sympathetitoédmst survivor
and intellectual who had been shot and brutallydrea the head by the Nazis.
Sammler comes to observe New York City’s changesifa place he came for
its safety from a criminal German government totheoatrocious, crime-ridden
city with no helpful authority. Sammler’s attentptreport crime to the police
results in a bizarre confrontation between the dhollew and the African
American:

[...] the man held Sammler into a corner beside tirg Iblackish carved table [...]
against the wall with his forearm. The pickpockabuttoned himself. Sammler heard
the zipper descend. Then the smoked glasses eemeved from Sammler’s face and

4 Jay ClaytonThe Pleasure of Babel: Contemporary American Liiera and Theory
(Oxford: OUP, 1993), 3.
® Saul Bellow,Mr. Sammler's PlanefNew York: Viking Press, 1970), 9.

11



dropped on the table. He was directed, silentlyJobk down. The black man had
opened his fly and taken out his penis. It wapldieed to Sammler with great oval
testicles, a large tan-and-purple uncircumcisedgthi a tube, a snake; metallic hairs
bristled at the thick base...Over the forearm aridHiat held him Sammler was required
to gaze at his orgah.

Many critics have come to regard Bellow as a rabetause of this
section of the novel. In his mammoth study on &eJlJames Atlas quotes this
highly charged scene and concludes that “a morglgveacist cluster of images
is hard to imagine:” More recently, Jules Chametzky avoided readinghthe|
altogether because of this “ugly and primitive saci® It is particularly
disturbing sort of exhibitionism for a Jewish autho include in his fictional
representation of a criminal because similar repregions of Jewish criminals
as exhibitionists were promulgated in the so-cati®dit und Bodenliterature
promoted by the Nazis. Confronted with a chargeaofsm in a 1995 interview,
Bellow claimed with some guile that

in the age of the sexual revolution the pickpockeself-display would be a sign, a
declaration of sovereignty. That is, it would sggu defer to me on the grounds of my
sexual superiority. It is obvious and so here wee dhis is the real order of things [...]

If you say this is it, man is a natural creatuhés ts what his life is, then will you begin

to think of superiority and inferiority also in mahl material terms. The pickpocket
makes what to him is an obvious declaration of sopgty and he shows his warrant
with a certain originality.

One impediment to accepting Bellow’s obfuscatingsvegr in this
interview is that neither a close reader confronieth this scene within its
context nor especially the Holocaust-surviving pganist Sammler himself
regard the menacing exhibition as any sort of raitive “declaration of
superiority” based on the man’s “natural materi@fms. In his attempt to
propitiate critics, Bellow founds his thinking omxaial superiority based on
racial hierarchies (which was regarded as racishew the sexual revolution of
the '60s). Instead, the thief Bellow constructengiaged in a sex crime meant to
intimidate the commuter to succumb to fear andemelaccommodate passively
to the crime of the pickpocket.

Amusingly on one hand, Michel Foucault, whom Saell®v openly
abhors as a philosopher, states (in parallel fashith Bellow's explication of
the passage) iDiscipline and Punislthat crime may be understood as a form of
original and an admirable sort of power:

® Bellow, Mr. Sammler’s Planet53-54.

" Atlas, Bellow: A Biography388.

8 Jules Chametzky, “Saul Bellowhe Massachusetts Reviédz4 (Winter 2010): 743.
° Robert Boyers, “Moving Quickly: An Interview witBaul Bellow,”SalmagundiL06.7:
39.
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At bottom, the existence of crime happily maniféatsirrepressibility of human nature;’
it is necessary to see in it, not a weakness ois@ase, but rather an energy that is
straightening itself out, a 'striking protestatiohhuman individuality," which no doubt
gives it, in the eyes of all, its strange powefasiination.*

Hence like Bellow, the sex crime serves as a fornmaividual energy
and protest to express individuality. While these notions - - racial hierarchy
for Bellow and individualism for Foucault - - ararsly dissimilar, in their own
ways they excuse the antisocial behavior by clagfthe criminals’ need to
express themselves in a disturbing sexual manner.

When the novel contains violence with the samekbtaan and savage
descriptions like “great black beast [...] seekingowhhe might devour and his
face showed the effrontery of an animal” and “Henmare spoke than a puma
would” (Bellow 1970: 53) preceding the bizarre acontation with an elderly
Jewish man for whom the reader feels only sympétig/jdea of even a noble
savage image is impossible with the shadowy, anoognAfrican American
New York thief. Very striking is the fact that whértur Sammler is cornered
by the black man, he reflects intensely on hisngtts to escape being cornered
by Nazis.

Obviously, the chief question alluded to by Sammierjust how
civilized his new country of residence really M/ith Bellow's thief, the answer
becomes obvious, for when Artur Sammler tries tbtb@ Police to report the
intimidating black pickpocket on the bus,

Of course the phone was smashed. Most outdogrhetes were smashed, crippled.
They were urinals also. New York was getting warsen Naples or Salonika. It was
like an Asian, an African town, from this standpdih

Not surprisingly, in contrasting the appalling pgosi of Sammler's
adopted American metropolis with cities of otherntiments, Bellow has
Sammler give Africa and Asia the lowest positiorciwilization. The topos of
the decay of the city echoes repeatedly Oswald @3ees The Decline of the
Westreferred to in a number of Bellow’s novels, in ethe “world-city” is the
ominous end of world history and civilization. Wittthe plot's context, there is
no affirmation - - as Bellow asserts in the intewi- - about the Black thief
exposing himself to the Holocaust survivor.

3. Black Urban Crime in The Dean’s December

The novel Bellow first published after winning tiNobel Prize in
1976 centered on a Chicago professor and acadesaic df a school of
journalism who is not Jewish. This Irish-Frenclotpgonist Albert Corde
contrasts the bleak Chicago life of crime and quticim with the totalitarian

19 Foucault Discipine and Punish289.
1 Bellow, Mr. Sammler’s Planetl1.
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society behind the Iron Curtain in Rumania in tlelye 1980s. Corde
accompanies his Rumanian-born wife to visit hengynother.

Crime plays a more significant role in this noven in eithervr.
Sammlers Planatr in Ravelsteinand Corde’s connection to both the Cook
County prisons and friendship with its black wardenwell as the murder of
a university student are pertinent to a particli@ucauldian analysis.
Firstly, Corde wrote a series of critical articlelsout Cook County Prison
“where the rule of the barn bosses, the racketatings, sodomizings and
stabbings™ prevailed. (This fictionalized recording of mieer abuse in
Cook County prisons echoes the actual abuse ot&ghbi Police Commander
Jon Burge and Chicago Police detectives workingeumis supervision at a
police facility on the south side of Chicago...a nembf federal and state
[court] decisions recognize a pattern of torture Bayge and those in his
command” against black$). In this fictional prison, housing mostly black
inmates, Corde praises a director, a black warBefys Ridpath, as “a rare
type of man” although he has been accused of phijsiabusing prisoners.
Only people like Ridpattbothered their minds with anything like justict.”
Secondly, Corde becomes involved with a murdergngation of a white
university student. Dean Corde assists the préogedu the case. “There
was a tricky racial angle to the case, and nontglivhat disagreeable facts
digging might bring out*®

Through Corde’s assistance, the accused are detminid be two
African Americans, a prostitute and her pimp. Agalos to the novel
criticizing the counterculture of the 19604r. Sammler’s Planetin this plot
university activists are revealed as Marxists. yIelp to defend the
plausibly innocent black defendants accused of ewrd Corde’'s own
nephew and enemy to the prosecutor's case, Masehn&a, befriended
blacks and “was sometimes seen with the Workerstl@vinternational
Marxists-Leninists, the ones who carried smallftags as they peddled their
papers in the street$” Corde, who like Saul Bellow not only is marriedat
Rumanian academic but shares a background of af badicalism in his
youth, is looked upon as an unreliable liberal falist victimized by
communist radicals in Chicago. These radicalsv@aiew of communism,
which Bellow contrasts with what Corde closely exgeces during his
winter visit to Rumania (Bellow himself visited Rama in 1978-79 for his
mother-in-law’s funeral), sets the stage for a Mhac®ndemnation by
association of the two black defendants in the mwurdase. As Corde

2 53ul Bellow,The Dean’s DecembéNew York: Viking Press, 1982), 11.

13 Bowman, “The Emporer has no Clothe&urnal of Criminal Law and Criminology
95:4 (Summer 2005): 1419.

! Bellow, The Dean’s Decembget01.

!> Bellow, The Dean’s Decembg?9.

'8 Bellow, The Dean’s DecembgB81.

14



discovers, “the radical student line was that tbkege waged a secret war
against blacks and that the Dean was scheming théttprosecution, using
the college’s clout to nail the black mar.”

The former warden, Rufus Ridpath, befriends Deard€after Corde
writes an article defending him idarper’'s Magazine Ridpath loses his job
after, Corde claims, he genuinely confronted cdiompand attempted to reform
the Cook County Prison. Although Corde seems asted in reforming the
prison system, like Foucault’'s “Groupe d’informatisur les prisons” less effort
was made to see the issues from the genuine pévgpet the prisoner¥ In
his article writing, according to Martin Corner, b&rt Corde expresses that
“whether in Bucharest or Chicago, the deep unspdlkégsion in human society
is between the doomed, those who are tacitly assumére disposable, and
those who do the disposiny.” Black prisoners are doomed, as Corde learns in
his investigation, though the exact nature of Ridigaalleged reform is left
wholly unclear, especially in the context of Ridpdtaving been accused of
abusing prisoners. Reflecting the inveterate aisith to Bellow’s reactionary
notions in his own writing, Corde’s article only d®&s him enemies:
“Conservatives called him crazy...liberals reacigi®

In the sameHarper's Magazinearticle, Corde claims the African
American school children were riveted by readingk&ispeare’Macbeth

Shakespeare had caused great excitement. The"Anéspity, like a naked newborn
babe, Striding the blast” had pierced those pupfleu could see the power of the babe,
how restlessness stopped. And Corde had writtah ghrhaps only poetry had the
strength “to rival the attractions of narcoticsg ttmagnetism of TV, the excitements of
sex, or the ecstasies of destructiéh.”

Of course these sentiments reflect the classioalvwiof education
advocated by Saul Bellow’s colleague and frienthat University of Chicago,
the classicist Allan Bloom, who views the moderneation in the United States
as a lost cause because it develops a cultureoafiarin American students.

To createThe Dean’s Decembeand to realistically ascribe salient
points of the crimes to black characters in hisehoBellow had amassed a file
of data labeled “blacks’ criminal activity” contang newspaper clippings about
bizarre murder cases, prison riots and other ty@itécago mayherft. Michel
Foucault likewise refers to the accumulataincrime reports assembled in the
Pitaval Encyclopedia of Crim&hich was so popular that it went into three

17 Bellow, The Dean’s Decembge80.

'8 Cecile Brich, “The Groupe d’information sur lessons: the voice of the prisoners?
Or Foucault's?'Foucault Studiedlo. 5 (January 2008): 28.

9 Martin Corner, “The Novel and Public Truth: SawélBw’s The Dean’s Decembér,
Studies in American Literatu@8:1: 121.

20 Bellow, The Dean’s Decembget84.

1 Bellow, The Dean’s Decembget 85.

22 Atlas, Bellow: A Biography473.
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editions, collecting and classifying crime in sianilway that Bellow undertook
his collection of crime. Bellow also gathered miaerfor the novel by
collaborating with a very light-skinned black maanmed William Hunt, a
graduate at the university where Bellow taught.thia late 1970s Hunt guided
Bellow through Woodlawn, a slum on the West Sidat tlew whites ever
penetrated. There “Bellow wept at the pathos of shene” of a school for
retarded black childrefi.Rufus Ridpath also takes Corde through a simege;
opening journey, the low point being the detoxifica center where a director
states, “the few who find us and many hundred ofigand more who never do
and never will - they're marked out to be destroydthose are people meant to
die, sir. That's what we are looking &t.”

According to a description made by William Hunt,[IBe& confessed his
thoughts on the plight of blacks in the pooresttisas of Chicago in the
following manner:

Black people aren't like us. [Hunt pondered at vaketBellow knew that he was black at
this point.] They took possession of the neardimgth(our old Chicago slum) and
annihilated it, in this way asserting the otheeuttothingness of their surroundings, and
thus reaching the boundaries of literaln@ss.

Atlas comments that in Bellow’s own convoluted, gva fashion, he
was expressing empathy for the black and Hispamjriations that he felt had
ruined Humboldt Park. He resented them for hawegtroyed the physical
monuments of his youth, but he pitied them thelisini that was their only
recourse. In the case of the white student mudderéhe novel, it was based on
the murder of a University of Chicago student M@tdomer who was pushed to
his death from a third floor apartment in the sumofe1977. It was a case in
which potential withesses were shot at by a studmital sympathetic to the
defendants. In Bellow's novel, the dean’s nephewthe radical and the
murderer’s lawyer is Corde’s close acquaintancelloB was sharply criticized
in Chicago for exploiting Gromer’s death for litergpurposes. According to
biographers James Atlas, “Bellow blamed his baéeres on the fact that he had
tackled a taboo subject: rac¢8.This is not wholly true, for he also refers to the
psyche of the white serial murderer, John WayneyGacsuburban Chicago, as
well.

Originally Bellow’s research was to be incorporaited nonfiction book
about Chicago but that project was never complet&poradically, Bellow
appeared on Chicago television broadcasts whileyiogrout his investigation.
In a 1979 broadcast he appeared with former alderffeomas Keane and
former Cook County jail warden Winston Moore toadiss problems of crime
and gangs in Chicagd@he Dean’s Decembetepicts a more sympathetic view

3 Atlas, Bellow: A Biography474.
4 Bellow, The Dean’s Decembgt 90.
% Atlas, Bellow: A Biography474.
% Atlas, Bellow: A Biography502.
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of the problems of African American criminals tharevious fiction. Corde’s

experiences closely reflect Bellow's nonfiction d€sphes, essays and
interviews). Bellow’s hero shows doubt as to thdtagf the black defendants,

and he attempts, however feebly, to understandcuses of black poverty,
crime, and mental illness. Nevertheless, Corde meyais further than a

superficial attempt. Corde abhors the murder efsiadent but as a journalist he
never confronts the prison torture allegations maghEnst Warden Ridpath. The
documented torture which really took place to amicah American named

Andrew Wilson by order of Chicago Police Commanden Burge included

“...burns and electric shock, the shock deliveredtiyp different devices

applied to his genitals, his ears, his nose anéirgsrs.”’

4. Final Reflections of Crime inRavelstein

Since the late 1960s, Saul Bellow has affiliateddalf with intellectuals
with a reactionary slant, such as University ofdalgo scholars Leo Strauss and
Allan Bloom. His fiction portrays Jews mostly aistims. At the same time,
Bellow disregards in his portraits of blacks thesttiical impact of the
enslavement of Africans and the legacy of slavegionialism, American
racism and the regionally-legislated “Jim Crow” Whe black experience that
fueled the discontented youth to confront authesitin the streets in the sixties
Is ignored in his fiction completely. Only ithe Dean’s Decembeloes Bellow
portray black criminals in urban poverty as victiamsl blame corrupt politicians
for preventing genuine reform of schools, prisond the other institutions they
control.

In the novelist's eighty-fifth year,Ravelstein described as an
“autoethnographic fiction” and Bellow’s memorial Bloom, appeared in 2000.
Crime is not discussed and does not appear ad inh@evious novels. Instead,
the change in American university curriculum fromerary to cultural studies
which has transpired in the last half-century iskdid with tolerance for the
decline of society and the increase of crime. Unsitg reform has been viewed
with distain by Bellow, Bloom and others. Bellowfsend and model for
Abraham Ravelstein, Allan Bloom (author of the beber The Closing of the
American Mind 1987) writes, paradoxically, that Americans haeeome “too
open,” and — bent on expanding the canon to inchldeks and Hispanics, or
women and homosexuals — the resulted has beerchegléne long-established
masterpieces of Western civilization (such as Séadare, Milton, the Roman
and Greek classics etc). The resulting “ethickdtirgsm,” allegedly began in
the sixties, and its alleged effect on the Ameridatellectual mind is
devastating: Bloom compared Woodstock to a Naziemierg rally. “The
parallel between inner-city phenomena and the rheigarray of the U.S.% as

27 John Conroy,Unspeakable Acts, Ordinary People — The DynamicsTarture
Berkeley: University of California Press, 2000) 26.
% Saul Bellow,RavelsteinNew York: Penguin, 2001) 19.
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stated inRavelsteinhad been argued before by Bellow in earlier roesl well
as his essays, interviews and lectures.

Certainly evidence that great literature was reléva the majority of
Americans or could affect morality is tiny indeedwWhile the majority of
Americans working in literary fields shares thewi¢hat culture has become
marginal to contemporary life, black culture, fameple, has not been relegated
only to “basketball and jazz,” not even today. YatBellow and Bloom, the
decline of cultural is not directed at a sourcemfbelieved to be at fault: mass
media. That notwithstanding, the reasons usualtjueed for the diminished
role of literature and culture vary widely. A wapread sociological view
accounts for these changes to the strong influehéelevision and the Internet.
Another account, put forward by post-structuratrhiry critics, points to new
approaches to literary interpretation: literat@®a cultural entity, results from a
number of forces, and the text is where the steigghong these forces take
place. Prochéazka notes that

the underlying problems of the recent transformmatib literary into cultural studies are
generated by the conflict between the Foucauldaion of the text as material in which
discourse is productive of practice and the traddl notion of the literary work of art as
a self-contained “aesthetic object” whose intrinsadtue makes its text subject to critical
analysis and interpretive commentaty.

An example of the irrelevance of literature in guditical sphere may be
illustrated in Bellow’s sole attempt to exert pakit influence in politics. After
the death of Harold Washington (1922-1987), thet ®lected black mayor in
the history of Chicago, the black conservative tmoéin Eugene Sawyer took
over the Office of Mayor following the local cortstion. Two years later,
Sawyer ran for election in the Democratic primarylB89 and was challenged
by two candidates. One candidate was a liberakbpelitician and the other
was a white candidate, Richard M. Daley, son obrgitime establishment
mayor, Richard J. Daley. In the primary campaiyobel Prize winner Saul
Bellow publicly threw his endorsement behind Daley a televised press
conference. (Famous for not reading literary dictor possessing an interest in
culture, Daley had never heard of Saul Bellow kefor Bellow championed
Richard M. Daley’s candidacy for mayor because Sawycluded Steve Cokely
in his administration. Cokely had given a recordgzeech in neighboring
Indiana in which he accused Jewish doctors in Quicd intentionally infecting
black children with the AIDS virus. This demagogueesulted in the end of the
Cokely’s political career. At the press conferemdeere he endorsed Daley,
Bellow said that Sawyer should never have hiredh suacist to serve in the city
administration and that he was too slow to fire €pk

29 Martin Prochazka, “Between Canons and Culturatli®gi Prague Studies in English
XXII: 179.
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In the Ravelsteinproofs (printed and circulated to reviewers inlyear
2000), Bellow actually had described a distinguisténiversity of Chicago
classics professor having sex with an African Aceamiboy while infected with
full blown AIDS. The originalRavelsteinproofs were dispatched to reviewers
and upset conservative intellectuals. | write tlBmllow “had described”
Bloom’'s sex with a black child because the sectiohshe proofs including
references to Bloom’s preference for “barely legdffican American boys were
later purged in the published novel. Underneathhat appeared in the original
proof of the novel:

Even towards the end Ravelstein was still cruisimgturned out that he went to gay
bars. One day he said to me, “Chick, | need alcHemwn. It's not a lot. Five hundred
bucks.”

“Why can’t you write it yourself?”

“I want to avoid trouble with Nikki. He'd see inadhe check stub.”

“All right. How do you want it drawn?”

“Make it out to Eulace Harms.”

“Eulace?”

“That’s how the kid spells it. Pronounced Ulysee.”

There was no need to ask Ravelstein to explaimmklavas a boy he had brought home
one night...Eulace was a handsome little boy whowaddered about his apartment in
the nude...physically so elegant. “No older thariesr. Very well built” ... | wanted
to ask, what did the kid do or offer that was wdiwe hundred dollars.*

Although the scintillating scandal about Allan Bihos sexual
orientation and interest in black children was esqbwith the novel’'s proofs,
Bellow publicly apologized for his honest revelagsobefore the press in April
2000: “I'm sorry for exposing him. | don't like éffeeling it brought with it, and
the recklessness on my part because | didn't megnharm to Allan.®
However, Bellow did not apologize for “outing” Bloobut for his pedophilia.
In the published novel, references to Bloom’s hagwmasal orientation and AIDS
infection were not abridged but Bloom's sexual tielaship with an African
American child was completely expunged from theofso Nikki, Abraham
Ravelstein’s gay lover, is described as a jeal@uspr who should not know of
the payment to the black child or of Ravelsteirtlseo gay dalliances.

The specifics of Bloom’s sexual interest in theiddn American boy
are worth noting, for they caused the Bloom scanddbe more than a mere
matter of sexual orientation. The inimitable nanmésBellow’s characters
suggest a certain symbolic meaning. “Eulace Harimsfironounced as “you
lace;” “to lace” as a verb conveys the meaningbdastened with a lace” or “to
attack physically” as well as “to pass (shoe ssjrigather strip, etc.) through

%0 Christopher Hitchens, “Bloom’s Way,” Iiynacknowledged Legislation. Writers in
the Public Spher@_ondon, Verso, 2002), 269-270.

3 Ed Vulliamy, “Bellow’s Betrayal Blots his CopybobRhe London ObserveApril
23, 2000): 18.
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holes,” as in sadomasochistic bondage. The surnd#aems” needs no
explanation. It presents a crime subplot of unudyaamics.

Bellow's revelation of Bloom’s homosexual activityith a black child
while infected with the AIDS virus was more than bemrassing to the
conservative University of Chicago community: itt pu new twist to Steve
Cokely’s racist accusation about Jewish doctorsntbnally giving the AIDS
virus to African American children in Chicago andtiates Bellow's
condemnation of Mayor Sawyer since Bloom's “reckledehavior and
Cokely’s accusations took place simultaneouslyaldb indicates that the black
child prostitute played the role of the slave, aithn Bloom the role of the
master, an anomaly in Bellovian fiction as it ig tnly reference to slavery in
any of his works. Ravelsteinis likely to remain Saul Bellow’s last tragicomic
fiction with a subplot of crime, and may be the mia@scinating and tragic one
of them all, with his humor the blackest, as Amanicrime fiction goes.

RESUME

S vyjimkou dila Ravelstein je hlavnim tématem romén Saula Bellowa
konfrontace zldind spachanymi Afroamefany (zlodji a vrahy). Hlavni
protagonisté se podrobrzangtuji na psychologicky a socialni pohledi p
konfrontaci se zléinci. V romanu Mr. Sammler’s Plane{1970) povaZuje
vyprawé, intelektual, ktery fezil holocaust, Upadek dstského Zivota
v Americe a vzestup kriminality za vysledek altgiviad kultury 60. let a hnuti
.Black Power“. V dileDean’s December(1982) Bellow beletrizuje skutrou
vrazdu studenta z chicagské univerzity a takésoé podminky dzeiského
systému v Cook County. Na rozdil aghto romaid popisujicichéerné zl@ince
se Ravelstein (2000) zamtuje na Zidovského profesora, homosexuala,
umirajiciho na AIDS, ktery je vipodnim dile pachatelem pedofile, a jeh&tob
je dospivajici Afroametanka. V &chto romanech budou Bellowovy piagé
popisy kriminalnik konfrontovany s pojmem zZoce v dile Michela Foucaulta
Disciplne and Punish
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ON THE POTENTIAL TRANSFORMATION OF

ENGLISH TEXTBOOKS — A GLOBAL PERSPECTIVE
Part |

VERONIKA QUINN NOVOTNA
CHARLES UNIVERSITY

Introduction

The distinction between English as a Foreign LagguéEFL) and
English as a Lingua Franca (ELF) is a highly dethéeue on both a theoretical
and an applied levéf.EFL is a well-established paradigm, whereas EL&nis
emerging paradigm which has not received full atanege in all academic
circles. According to many scholars, the time hase for a teaching paradigm
to change, i.e. to move from the ‘traditional’ Elkinciples to the new WE
and/or ELF focus.

This paper reviews and summarizes the current amatic changes
and juxtaposes them to solutions applied to gltdsthing materials. We do not
explore the official and unofficial policies in took selection at various types
of schools and educational institutions in the @zéepublic, nor do we
promote the ELF perspective; rather it is our gogbrovide a brief comparison
of the two teaching paradigms. On the example aj tecently published
textbook seriesGlobal (2010) andEnglish Unlimited(2010) we demonstrate
some novel tendencies in textbook design.

ELF versus EFL. Terminological complexities.

Observe in Fig. 1 that the global situation is ctemmot only on the practical
but also on the theoretical level. The most ‘stdtdhe-art article’ (Jenkins,
Cogo, Dewey 2011) distinguishes three major opamati paradigms: the
Modern (foreign) language paradigm, the World Esigds paradigm and the
Global Englishes paradigm. According to their dfication (ibid.: 283-284),
EFL is a part of the Modern (foreign) language daya, ‘new’ Englishes are a
part of the World Englishes paradigm and ELF isag pf the Global Englishes
paradigm. Upon a basic literature review, termigalally and conceptually,
however, the Modern (foreign) language paradigmriaps with the Global
English paradigm (Phillipson 2007: 138)and the International English
paradigm (Pakir 2009: 228). The World Englishesagmm (Jenkins 2006: 140,
2009b: 144 and 2009c:42), on the other hand, enafsed as an umbrella term
for the Global Englishes paradigm and the ELF pgradDewey 2009: 79) and
includes of course the study of post-colonial WdElglishes. For the purpose

32 See also Graddol 2006: 82, chapter called ‘Whiodel?’ and ibid. 90-91.
33 Phillipson (2007: 128) provides a detailed tahifidg the differences between the Global
English and the World Englishes paradigms.
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of this article, we will use a binary paradigmadiwision into EFL (the Modern
foreign language paradigifiand the ELF paradigh

Current paradigms — terminological problems

Modern (foreign) World Englishes Global Englishes

language paradigm paradigm paradigm

~ Global English ~ World Englishes

paradigm paradigm

~ English as an ‘new’ Englishes ~ ELF paradigm

International language | ‘bounded’ varieties ~ EIL paradigny’

paradigm nativized, indigenized

~ English as a World varieties

Languagé

EFL ‘new’ Englishes + ELF + ELF

Global Englishes plurilithic  Englishes

(Pennycook 2007)

Fig. 1 Current paradigms — terminological problems

What is ELF?

A well-accepted and one of the most quoted defingiof ELF is by
Firth (1996: 240). He describes ELF as ‘a “contaoguage” between persons
who share neither a common native tongue nor a @mn(mational) culture, and
for whom English is the chosen foreign language communication®
According to the VOICE projett ELF is defined similarly as ‘English used as

34 For the sake of this article, we will subsume Emglish as a Second Language (ESL) paradigm
under the EFL heading, even though arguably thiadigm could be subsumed also under World
Englishes.

% The Global English (GE) paradigm represents tlaliional operational paradigm often
associated with English as an International Langu@gjL) and/or EFL; the World Englishes
paradigm, which is according to some authors symmus with Global Englishes (GEs)
paradigm, on the other hand, represents the navdygent model.

% The terminological nuance of this domain is siigaifit. Cook (2013) claims that ‘ELF is [...]
different from English as a World Language thathkes English for communication with native
speakers’. Thus, she equals English as a World uagey with the EFL paradigm. English as a
World Language is, therefore, different from bothgksh as a Global language and from World
Englishes. [We have used an online version of Coakticle:
http://mwww.academia.edu/687540/English_as_Linguan¢a ELF central_or_atypical_Second_Lang
uage_Acquisition_SLA _ Last accessed July 10, 2013]

%7 Newly, English as an International Language (BMbich is often also labelled International
English (IE) or International English (IE) is beinginterpreted. Its original meaning, which used
to be associated with EFL, is now changing to agevlith the Global English paradigm.

38 For a critique of this definition see Jenkins, GoQewey 2011: 283.

39 VOICE: Vienna-Oxford International Corpus of Ersli www.univie.ac.at/voice Last accessed
January 10, 2013.
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a common means of communication among speakers fiibf@arent first-
language background®.

The publications on the topic of ELF began in t980$* and gained
influence in the early 1990s (see also Jenkins 20093)¥ hence, in the
international context there seems to be less amd teed to explain and
substantiate ELF as an existing phenomenon and lagitimate subject of
academic linguistic and applied linguistic study.In the Czech context,
however, the familiarity with this research areasiil relatively scarc¥ and
surrounded by what ELF researchers label as ‘misations’ (Jenkins 2004,
Seidlhofer 2006: 40).

In the last two decades, ELF as an emergent pamadigs been
operationalized and empirically substantiated pritpan several ELF centres,
i.e. Helsinki, Southampton, Vienna, Hong Kong, n&al®® recently, ELF
research is expanding exponentially in scope ammhatand is becoming more
dispersed globally.

ELF versus EFL — two different perspectives

In terms of participant constellations, we can cwnwith Jenkins
(2009a: 202-203) that in the ELF domain ‘Englis$] fiearnt for intercultural
communication (ELF) — where native speakers maybeopften are not, present
in the interaction’, whereas when ‘English [is] riea specifically for
communication with English native speakers’, weaspef EFL?" In the EFL
domain, English spoken by non-native speakers (NNSs labelled as

4% The ELFA project stresses that ‘[m]ost of [Engisise today is by non-native speakers, who
have far outnumbered its native speakers’. ELFAgliEh as a Lingua Franca in Academic
Settings. www.eng.helsinki.fi/elfa Last accessedidey 10, 2013.

41 Early pieces about ELF were mostly anecdotal aiginated from German speaking scholars.
For more details see Jenkins, Cogo, Dewey 2011: 282

42 A detailed description of the temporal framewofkEdF research and publications is provided
in Quinn Novotna 2012: 44-47.

43 |n the author’s opinion, the milestones of ELFessh are the following: Kachru’s formulation
of the Concentric circle model (1985, revised \@a1s1992), TheEnglish TodayDebate (1990s),
formulation of the Lingua Franca Core (LFC) by J&mJenkins (2000), Seidlhofer’s article on
‘Closing a conceptual gap’ (2001) and the launchhef ELFA corpus (2008) and the VOICE
corpus (2009).

4 The first probe into the familiarity with the noti of ELF in the Czech context was conducted
by Quinn Novotna 2012.

8 The quotations are based on an on-line versidekins’ article ‘ELF at the gate: the
position of English as a Lingua Franca'. http:/Mmivitmag.co.uk/mar05/idea.htm#C3 Last
accessed July 7, 2013.
¢ The cities are listed in a chronological orderwhich they hosted specialized conferences
devoted solely to ELF (Helsinki 2008, Southamptd0® Vienna 2010, Hong Kong 2011,
Istanbul 2012). The upcoming conference on ELFggiltace in Rome in September 2013.

47 An example of a traditional communication situatioould be: a monolingual
Czech/German/Japanese person seeking to learec¢peEnglish in order to communicate with
NSs. An example of a recently much more commonasidn could be: a multilingual
European/Asian/African speaker using English asngua Franca in a multicultural setting with
both NSs and NNSs of English.
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interlanguage or learner language, whereas in ttfe @main, we speak of
‘user language’ (Breiteneder 2009: 257). Jenkif®62 140, 2006: 142, 2009b:
144 and 2009c: 42) and Seidlhofer (2011: 18) hawensarized some of the key
characteristics of the two domains in the tablesl @naphs below. Such
classifications provide a necessary framework fiegorizing phenomena that
have recently been emerging and that have ceasefit io pre-existing
categories. Whether it is the presently discusseitbdok design, or other crucial

topics such as the approach to correctness or itepchoals,

conceptualisation may have potentially immense gegiaal effect.

EFL versus ELF (Jenkins 2006, 2009b and 2009c conmieid)

EFL

ELF

Part of modern foreign languages

Part of World Englishes

Deficit perspective
Deviations from ENL are seen as
deficiencies

Difference perspective

Deviations from ENL are seen as

legitimate differences

Metaphors of
transfer/interference/fossilisation
Described by metaphors of transfer,
interference and fossilization
Conformative, monolingual bias

Metaphor of contact/evolution
Described by metaphors of
language contact and evolution
Transformative, bilingual

Code-mixing and -switching are seen as
interference errors
Code-switching is seen negatively as arn
attempt to compensate for gaps in
knowledge of English

Code-mixing and -switching are
seen as bilingual resources
Code-switching is seen positivel

as a bilingual resource to promote

speaker identity, solidarity with
interlocutors, and the like

Fig. 2 EFL versus ELF

Conceptual differences between EFL and ELF (Seidltier 2011)

<

such

U7

Foreign language (EFL) | Lingua franca (ELF)
Linguacultural pre-existing, re-affrmed | ad hoc, negotiated
norms
Objectives integration, membershipintelligibility,
in communication in a NN$
NS community or
mixed NNS-NS interaction
Processes imitation, adoption accommodation,
adaptation

Fig. 3 Conceptual differences between EFL and ELF

A summary of the differences between IE, WE and Flafadigms

based on Pakir (cf. 2009: 228) followsHig.
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IE, WE and ELF paradigms (based on Pakir 2009)

Paradigms: Focus:

IE paradigm on language proficiency, learner
deficiencies

WE paradigm on features of new Englishes

[which are] often codified

[¢]

ELF paradigm (has yet to establish itself | on EC users of English who us|
wholly as a viable alternative to IE and WE) English with one another

Fig. 4 IE, WE and ELF paradigms

Dewey (2009: 79) contrasts the current ELT & SLAgugm$® with
the emerging ELF paradigm which according to hinclsracterized by the
following features: ‘Highlighting of performative ature of language -
actualization of system is primary; English asabgl, ‘virtual’ set of linguistic
resources, with transgression of nationally definadeties; Expertise context
dependent, locally determined and interactionahgvant; Success depends on
ability to accommodate / shift speech patterns ¢biewe communicative
effectiveness; Heightened variability and linguiddiversity- variation seen as
inevitable and necessary; Norms, materials and adstlof local relevance.’
Some of these characteristics overlap with thostedi by Jenkins (see Fig. 2
above).

The above listed tables illustrate that severableeh are beginning to
address this issue in a systematic way and pragedssheir conclusions and
observations start to build a complex picture oé tpresently discussed
paradigmatic shift. They also show that the reggatiual and to some extent
controversial shift in linguistic and teaching pdigens is unavoidably connected
with profound modifications in teaching approachd d@ocus. We will now
concentrate in more detail on the comparison ofshecalled ‘traditional’ or
what Dewey (2009) calls the ‘current’ SLA paradfgnand a new or ‘emerging’
ELF and/or WEs paradigm.

Traditional SLA paradigm versus new / (post)-modernparadigm

As hinted to earlier, the ‘traditional’ SLA paradigis connected with
the EFL domain, which sees any deviations fromN&enorms as ‘errors’ and
signs of interlanguage and/or learner languages Weill-established paradigm,
which can also be described as ‘linear’ (Quinn No&a2012: 89) , is based on
native speaker ideolodlyand all the implications that go hand in hand viith

48 ELT stands for English Language Teaching, SLAdsaor Second Language Acquisition.

4% Even though they are not always strict equivaleBits\ is treated here synonymously with FLA
(Foreign Language Acquisition). A detailed distiantis irrelevant when analysing general trends
within the domain of Global Englishes.

0 The NS supremacy is often labelled as the ‘exontiu® native speaker model’ (Kirkpatrick
2007: 184-197).
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such as the superiority of monolingual native spesibver inferior ‘learners’ of
English.

The new SLA paradigm is, on the other hand, ‘cychence dynamic,
and depicts second language acquisition as a faam’ (ibid.). This has major
implications for teaching foreign languages in gahdor English, however, in
particular because it has the unique status ofypeittentral’ language (De
Swaan 2001). The focus switches from accuracyjgeoicy, and adherence to
monolingual norms and practices to a dynamic ihdgrpf factors where
communication takes place in multilingual and nauitiural situations, where
speakers of different mother tongues (L1s) emplay#itude of pragmatic and
other innovative linguistic strategies to commutecia an appropriate, relevant
and intelligible manner with other multilingual @mtocutors using English as a
Lingua Franc#.>

Summary and theoretical implications

From both a theoretical and a practical point adwyi paradigmatic
changes can be currently observed on many levelsramany respects. Some
of the major aspects are summarized in Fig. 5:

PARADIGMATIC CHANGES - overview (Quinn Novotna 2012)
1. IE - WE - ELF/GE
2. EFL - ELF
o Standard — variation; multiple standards
0 NS norms, models — multilingual speakers as
models
0 NS correctness — communicative efficiency
0 NS-like performance — international intelligibility and
comprehensibility
o0 NS ideology — change in attitudes; new
ideologies
0 deficiency standpoint  — liberation standpoint
3. Old/traditional SLA model | = New/postmodern, dynamic, cyclic
model

51 Within this paradigm the polymodel (or polycentrigluricentric) approach is applied. For more
about this approach see alsngua Franca: Chimera or Reality2010: 26 and Jenkins 2009a:
202. As for English teacher model, the endonorreatiativised model is suitable within this
paradigm. The endonormative nativised model prombiiengual and/or multilingual teachers as
models for their students because they understateshipal difficulties of their students, they know
local culture and can exploit the advantage ofigatihe same linguistic, educational and social
background as their students. For more detaildsmigyes 1994 and Kirkpatrick 2007: 184-197.
52 For similar observations see Canagarajah 2007.
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4. Monomodels, monocentrism = Polymodels, pluricentrism

5. Traditional binary| > Multitude of factors; new oppositions
oppositions
6. Exonormative - Endonormative/ nativised model

7. Established ELT framework| = New challenges; new (parallg
paradigms

~

Fig. 5 Paradigmatic changes - overview

What we may ask at this point is how these changasbe and if they
eventually even will be translated into practicpplied linguistic solutiors.
Bolton (2004: 377) quotes Kachru's (1992: 11) obaton regarding the
‘pedagogical importance of world Englishes to tleaching of language,
literature, and teaching methodology’. Kachru enstes ‘the need for a two-
fold paradigm shift: First, a paradigm shift ineasch, teaching, and application
of sociolinguistic realities to the functions of @glish. Second, a shift from
frameworks and theories which are essentially gppate only to monolingual
countries. It is indeed essential to recognize WWatrld Englishes represent
certain linguistic, cultural and pragmatic reaktiand pluralism, and that
pluralism is now an integral part of World Englishend literatures written in
Englishes. The pluralism of English must be refidcin the approaches, both
theoretical and applied, we adopt for understanthigjunprecedented linguistic
phenomenon’.

It is an indisputable fact that the role of Engliahd its use have
drastically changed in the last three decadesaFiare paradigm shift to happen,
however, we believe first that more empirical dd¢acribing all linguistic levels
will be necessary for the new paradigm(s) to obthi@ same position and
power. With this we can speculate whether by pramgad new paradigm that at
face value seems NNS-friendly does not just reptaoe ideology (EFL) with
another ideology (ELF) based ‘on Western values@am\Western professionals’
(Kennedy 2010: 92; also Holliday 2005). Secondlg, believe that unless yet
more academic research is performed and unless prarical pedagogical
solutions are offered, we cannot speak of a fukyalelished pedagogical
paradignt’ First serious steps in that direction have bederteby ELF and
WEs researchers especially in Europe and Asia beitane yet to fully
comprehend the outcomes of the shift from the wldat-is-native-is-correct’ to
the new ‘what-is-communicatively-efficient-is-cocteparadigm.

%3 For the application of Jenkins's LFC to Slovaglise Weber 2012: 22-28.

> Jenkins, Cogo, Dewey (2011: 305; capitalized indhginal) state that ‘there has been little
discussion of what an ELF-oriented PEDAGOGY migtitially look like.” One of the reasons
for this is that ‘ELF research findings pose subisth challenges to current beliefs and
practice (ibid.).’
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In the next journal issue we will analyze how tHsowe discussed
theoretical underpinnings can be applied to mo@aglish textbook design.
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RESUME

Anglicky jazyk je stalecasgji pouzivan v komunikaci mezi nerodilymi
mluv¢imi, tedy jako lingua franca (LF). Tento fakt sepaslednich dvou
desetiletich snaZi popsatdei zabyvajici se prévtouto varietou angitiny
(ELF). Empiricky vyzkum zagteny na tuto varietu spadd do paradigmatu
swtovych ¢i globalnich anglitin a odliSuje se tak od paradigmatu agtgly
jako ciziho jazyka (EFL), které je ov3em dlouhoglopevreé etablované.
Paradigma ELF stale hleda jakadeckd subdisciplina své pevné misto.
Odbornd literatura zéna reflektovat nové pteby, které s sebou globalni
rozSteni anglického jazyka nese. Posttige tak zrény ve zmisobu uvazovani
0 uZivani jazyka zdnaji promitat i do teorie a praxe cizojamg¢ Webnice. Na
ptikladu dvou globala distribuovanych modernichiebnic angltiny Global a
English Unlimited ukazujeme nové vydavatelské trendy. Zejména wnéovi
fonologické zd&ina své misto nachazet awgha s gizvukem nerodilych
mluvgi. Negimo jsou tak zohlatbvany poznatky o ‘jadru’ LF (Jenkins 2000).
Dale pak tyto vyukové materialy reflektuji intertwrini aspekty, globalni témata
a redukuji orientaci na zenvnitiniho kruhu. DalSi vyzkum a tvorb&abnic
anglictiny v nasledujicich letech ukaZze, zda se EFL jakaieta stane
konkurenceschopnym vyukovym paradigmatem paraleknparadigmatu EFL,

¢i zda dojde pouze k obohaceni paradigmatu stékajici
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LANGUAGE COMPETENCES OF ELEMENTRAY
SCHOOL TEACHERS OF MATHEMATICS AND
THEIR OPINIONS ON THE TEACHING OF
MATHEMATICS IN A FOREIGN LANGUAGE

MAREK SULISTA
UNIVERSITY OF SOUTH BOHEMIA

1 Introduction

An essential part of our European dimension isetthecation of future
European citizens as responsible and creative cieasa who are capable of
mobility and flexibility in their citizenship and avking spheres and in their
personal lives. The educational area (implementeithirw Framework
Educational Programmes), which is important for @mehievemnt of these
aspects is calledanguage and Language Communicatiohhe knowledge of
foreign languages has a practical importance foh lkeducational and working
citizen mobility. It is a means that is necessamythe use of original sources
when learning about life and European and worltucel

The School Educational Programmes, which are peelpiar accordance
with the Framework Educational Programmes, maytertbee preconditions for
applying various delivery methods or different ttatdes based on the teachers’
experience, with new instructional methods. Onehetwhich elementary
schools are allowed to apply in their School Edocal Programmes (SEP) is
the teaching of non-language subjects in foreigmyuages (referred to as
CLIL®). As the learning of the foreign language and laoguage subjetcs is
simultaneous, students are exposed to the targgudges without requiring
extra time in the curriculum. The aim of this teiaghis to develop knowledge of
the content (non-language) subject and at the $enes exposure to a foreign
(target) language helps students to develop theawledge of this foreign
language.

In the Czech Republic, CLIL can be implementedtle school
curriculum in two ways. Schools can either impletmghlL to a limited extent
— some lessons of a particular subject are presémtiie CLIL environment or
it is implemented in all lessons but for a limitgeriod of time — or schools can

%5 This refers to any dual-focused educational conieexvhich an additional language that is not
usually the first language of the learners involvedused as a medium in the teaching and
learning of non-language content. Thus, it couldibed to refer to a classroom in which a foreign
language teacher instructs learners on non-langaigtgject content in a foreign language. Equally,
it may apply to a situation in which a subject tearcuses an additional language, to a greater or
lesser extent, as the medium of instruction inspecific lesson" (Langé, 2002, p. 11).
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implement CLIL in all lessons of a particular sudbjthroughout the school year.
In the first case, schools are free to do so im@ance with their SEP, while in
the latter case, schools have to ask for permisfiom the Ministry of
Education, Youth and Sports and they have to mhet donditions and
restrictions stated in the Directive of the Minrsissued in July 2008.

The aim this paper is to present survey resultaudiog on the
identification of language competences, ideas gians of elementary school
teachers of mathematics of different ages, yeansradtice and from different
regions of the Czech Republic on the teaching ofhematics in a foreign
language (in the CLIL environment). The survey dHoalso reveal if the
language competence of the younger generation tiematics teachers (aged
less than 36 years), who undertook more intengpibege education during their
secondary school and university studies, is bdttan that of their teaching
colleagues who graduated from universities beforshortly after 1989, and if
these younger mathematics teachers are more opé@mptement the CLIL
method in their mathematics lessons.

2 Survey

To get acquainted with the situation in the Czedpudlic, more than
two thousand elementary schools in total, locatedlli 14 administrative parts
(regions) of the Czech Republic, were addressed-mail and asked if their
mathematics teachers would participate in a suinegeptember 2013. The
survey was accessible online on the Internet arsldeaigned for mathematics
teachers only. There were 278 respondents whocjmated in the survey.
Beside the identification data about the particienool, and the responding
teacher and her/his competence in a foreign largudige questionnaire
addressed the following key statements to whichrélspondents should express
their agreement or disagreement:

e S1 - My general knowledge of the foreign languagsduifficient for
teaching mathematics in the foreign language.

«  S2 - My knowledge of mathematical terminology énftiieign language
is sufficient for teaching mathematics in that fgrelanguage.

* S3 - The language knowledge of my students igisulffifor learning
mathematics in the foreign language.

e S4 — It would be necessary to increase the numibelessons of
mathematics for the teaching of mathematics irfahegign language.

e S5 — The teaching process in lessons of mathemattéesented in a
foreign language would be slower in comparison vétaching them in
the Czech language.

e S6 — The students would obtain worse results inhemaatics in
comparison with the teaching of it in the Czeclylaage.
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e S7—Ifind the CLIL method meaningful.
* S8 - think that the CLIL would be motivating foy students.

e S9 — The CLIL method could possibly be implemeintethe school
where | teach.

3 Results

The survey addressed mathematics teachers of a agderange and
with an average teaching practice of 17.2 yeare @be structure of the
respondents is presented in Graph 1.

T T T T 1

less than 36 36-45 46-55 56-65

Graph 1: Age structure of respondents

It is not surprising that mathematics teachers tifled that they are
mostly competent in English. The knowledge of paltr languages is
presented in Graph 2.

English German Russian French none

Graph 2: Knowledge of languages
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The respondents declared their knowledge of adoréanguage they
have mastered in the best way according to the GomBuropean Framework
of Reference for Languages (CEFR). The survey tesuk presented in Graph
3. It is important to say that only 8% of the rasgents are both mathematics
and foreign language teachers.

0,9%

Al A2 Bl B2 c1

c2

Graph 3: Language levels according to CEFR

Opinions of the respondents to the questionnaaemsients from above
are presented in the following table:

definitely yes rather yes rather not definitely 1

S1 5% 16% 32% 47%
S2 1% 10% 30% 59%
S3 2% 9% 35% 53%
S4 51% 35% 12% 3%

S5 52% 37% 9% 2%

S6 21% 42% 33% 5%

S7 10% 36% 43% 11%
S8 4% 21% 45% 30%
S9 7% 20% 44% 29%

Table 1: Opinions of respondents to statements 1-9.
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To find the answer to the questions of whether@hguage competence
of the younger generation of mathematics teactaysd less then 36 years), is
better than that of their older teaching colleag@esl if these younger
mathematics teachers are more open to implemenClie method in their
mathematics lessons, it was necessary to staligten@alyse the obtained data
from the questionnaire. The Chi Square Test, wisabften used to measure a
goodness of fit between an observed and expecstdbdiion of values, was
chosen as the most suitable method to analyseststally the data obtained
from the questionnaire (more in (Chraska, 2007k following null hypotheses
were statistically tested:

« HI1, — Younger mathematics teachers’ level of Englisithe same as
their older counterparts.

« H2y — Younger mathematics teachers are equally liteelge willing to
teach mathematics in a foreign language as theleotounterparts.

* H3, — Younger mathematics teachers find the CLIL nuktlas
meaningful as their older counterparts do.

* H4, — The younger mathematics teachers think as madeir older
counterparts that CLIL implementation would be flgssin their
mathematics lessons.

The following table shows the resulfs\alues) of the statistical testing
using the Chi Square Test. The significance lewghs set to 5%.

Tested hypothesis p-value
H1, 0.6642
H2, 0.8411
H3, 0.5135
H4, 0.7044

Table 2: pvalues for particular hypotheses

The p-values obtained do not allow the rejection of tiieen null
hypotheses in any of the cases. For this reasocamgot confirm that there is a
significant difference in the opinions of the twangpared groups of teachers.
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4 Conclusion

The conducted research shows that the general kdgelof foreign
languages of mathematics teachers is, in theiri@pirnnsufficient for teaching
mathematics in the foreign language. Also theirvikedge of mathematical
terminology in a foreign language, is for the miyoof the teachers, considered
insufficient. Mathematics teachers also think ttiet language knowledge of
their students is insufficient for learning mathéic®gin the foreign language.

When thinking about the implementation of CLIL inatihematics
lessons, more than 80% of the teachers think thatould be necessary to
increase the number of lessons of mathematicshéotdaching mathematics in
the foreign language and that the teaching proressssons of mathematics
presented in a foreign language would be sloweroimparison with teaching
them in the Czech language. At the same time, 68%eoteachers think that
students would obtain worse results in mathematicsomparison with the
teaching of it in the Czech language. Almost hélfhe teachers (46%) find the
CLIL method meaningful. However, three quarterghef teachers do not think
that CLIL would be motivating for their studentsrfall these reasons, only one
quarter of all teachers assume that the CLIL metleodld be possibly
implemented in the school where they teach. Neetads, the survey revealed
that 14% of all teachers have already tried to earesnathematics to their
students in a foreign language and 30% of thesdéea do it continuously.

The statistical testing came to the conclusion tthete are no significant
differences in the opinions of younger mathematteshers (aged less than 36
years) and the rest of the responding teacherseoméaningfulness of the CLIL
method and its possible implementation in their heatatics lessons. The
analysis also shows that 18% of mathematics teac@enot master any foreign
language at any of the CEFR levels and that youtemchers who master a
foreign language (at least at level A1) do not pess statistically better foreign
language command than the older ones. Most of éhehers consider their
language level as Al or A2. It is important to ni@mtthat the Directive of the
Minister of Education, Youth and Sports issued uy 2008 requires CLIL
teachers to master a foreign language to the mimitewel of B2.

Although mathematics is considered as a suitabigeat subject for
CLIL implementation because of the limited vocabylaand the almost
permanent use of black- or white-boards during téreching process, which
helps students to follow mathematics lessons, ituateon with mathematics
teachers concerning their foreign language competertheir opinions on the
CLIL methods and their willingness to implement tGelL method in their
mathematics lessons, is not optimistic. This is glartially caused by a general
decrease of elementary school students’ knowlefigmathematics, which was
proved, for example, by the TIMMS international i@sfement testing and
which was mentioned several times by the teachetfssi survey. These teachers
added that their students struggle with mathemisielf and so a foreign
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language would make the understanding of mathema®ven less
comprehensible for them.

Thus, it is justified to predict that the implematitn of the CLIL
method in mathematics lessons, which would helpsttengthen language
education in elementary schools in the Czech Répuhkill take place only on a
very limited scale, even though suitable and faabler conditions and
possibilities for such teaching have been createnhgl the recent five years.
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RESUME
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meélo za cil identifikovat Grouvie znalosti ciziho jazykaditeli matematiky, jejich
nazory na vyuku matematiky v cizim jazyce metodoulLCa na moZnou
implementaci takové vyuky na jejich Skolach.
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RESEARCH INTO READING COMPETENCE OF 1ST
YEAR UNIVERSITY STUDENTS

DENISA SULOVSKA, MILICA LACIKOVA SERDULOVA
FACULTY OF PHILOSOPHY, COMENIUS UNIVERSITY

Introduction

Reading competence and the ability to understaxid tsritten in the
English language are extremely important skillsday university student. Not
only do they enable the student to have accespdoaised knowledge from
his/her field of study, they also form the basisl @neate potential for his/her
future professional and personal development. Algothis specific need has
become a common requirement placed on universitgesits, it appears that
many are not able to effectively read even simgetst in English. Our
experience with students in ESP courses at Faofilfghilosophy, Comenius
University confirms the passive approach of stuslémtreading. They often rely
on their bilingual dictionaries, mechanically trkatisig texts word for word.
Despite the fact that this method is time-consumirtbeir reading
comprehension remains low.

Reading comprehension is undoubtedly interconneetéld reading
literacy. Programme for International Student Assmnt (PISA) defines
reading literacyas ‘an individual's capacity to understand, use andeefon
and engage with written texts, in order to achiene’s goals, to develop one’s
knowledge and potential and to participate in stcie(OECD, 2009, p.14). In
other words, reading literacy is not only the @pito decode written words and
to understand their meaning — it is more compledvolves the reades ability
to interpret and analyse the text and subsequérglability to actually use the
information gained.

PISA distinguishes 3 kinds of reading competeruefitst one of which
involves information gaining, i.e. text comprehemsi the second one
interpretation of ideas expressed in the text &edhird one thinking about the
text and evaluating what was read. This approacloweages independent and
creative thinking and allows students to expresdr thwn opinions. A similar
view on reading comprehension is shared by manyialss in foreign
language learning. Barnett (1989) emphasises thet fhat reading
comprehension requires the reader to integrateappty a number of strategies
and skills / abilities. These involve memory, cdiya, compensation, affective,
metacognitive, social and testing strategies. Innection with what was said
above, we will briefly describe some activities approaches to working with
text which in our experience generally lead to tleelopment of cognitive,
metacognitive and compensation strategies.
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ESP reading in our classes
In our environment, reading specialised texts imglish requires the
development of a number of reading techniques (sscttanning, skimming,
selectiveandcombinedl which make the process of reading more effeciive
also help develop reading literacy. More specificalle mean those techniques
and strategies which are important to our studeviten reading difficult
specialised texts and scientific literature. Thaim is efficient and quick
orientation in the text, ability to find specifinformation, prompt identification
of text structure, identification of main ideas time text, mastering scanning
techniques and techniques of active / quick /aaiti analytical reading, as well
as the SQR3 strategy. No smaller attention is gieethe development of the
students ability to base his/her opinion on the text andhe development of
speaking. Throughout seminars students spend tioivgg dactivities such as
reduction, expansion, summarising and text trangition which leaves room
for the student's own interpretation of the texkeEeises and tasks aimed at
multilevel text interpretation serve to strengthie ability of active usage of
elements of scientific style. It involves differekinds of tasks oriented at the
development of receptive and productive skills eeetbr reading specialised
texts and for speaking. The tasks take the forngags-filling, substitution,
transformation, communicative and strategic exesi®y means of which text
summary is practiced on the basis of keywords giwestudents in advance.
Cognitive strategies aimed at the development adlirgy literacy are supported
by the method of question formation and subseqaestvers, which is most
frequently used in the first year of study. Thegmse of this method is to teach
students to work with various types of questiond eventually to develop their
ability to understand English texts. It also aitie tdevelopment of English
language competence itself (we mean revision aadtipe and frequently — a
sad, but accurate picture of the students’ Endbsiguage competence upon
entry in recent years - teaching question formationvarious grammatical
tenses, pointing out differences between direct iaditect questions and the
issue of the 1st and 2nd conditional in hypothétigeestions). The method of
question formation also develops critical thinkiag, the mind of the student is
involved in forming and considering various typdsgaestions, which can be
categorised in the following way:
* Summarising questions (Who? What? When? How mankat\g the
example? etc.)
« Analysing questions (Why? How? What are the reasonasequences /
proofs?)
» Evaluating questions (Is it right? Is it effectivéfhat is your opinion?
What are the benefits? Arguments for / against?)
* Hypothetical questions (What would happen if...?)

The logical correctness of questions is also enipbds because not
every question the students form can subsequeathnbwered
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If we focus on the development of metacognitivatsgies, we should
also talk about developing study competences. ltisrwie devote a substantial
amount of time, namely in the 1st year of studyd$tcompetences can be
understood as a collection of knowledge, mentat@ghes and strategies that
are interconnected with autonomous learning, detfys and critical self-
evaluation, as well as to the creation of a pasiipproach of students to life-
long learning. The importance of study competen@ssin the fact that they,
along with other factors, help students developr thmbility in the European
environment. The ESP seminars at our departmendtaretured in such a way
that students acquire study habits and competemmasssary for studying and
working in the English speaking environment. It imos said that in many cases,
secondary school graduates, i.e. students entémad.st year of study at the
Faculty, have little to no knowledge about actestiand strategies connected
with effective learning. Activities aimed at dewvgilog study competences in
general, are:

* note-taking (lectures, articles, seminars, lecjures

« effective reading of academic texts, identificatmimnthe main idea and
the message of the text

» development of research and reference competeunseg (dictionaries,
printed and electronic resources in order to find ase information)

e preparation of written papers, writing specialisegkts in English
(including quoting and working with bibliography)

« mastering basic rules of study management andteegareparation for
examinations

* mastering elementary rules of research in sociahses.

Many reading comprehension specialists point outtteer key factor
influencing effective and successful reading. Ittlie ability to effectively
develop and work with vocabulary. Many student® famblems when meeting
unfamiliar words, and this has an adverse effecthemr reading literacy. The
suggested solution, mentioned by many authors, sisclOxford, Sinatra &
Dowd, is teaching students compensation technigoesid their reading
comprehension. Compensation techniques involveusiage of linguistic clues
(understanding the meaning of words through sudfixgefixes, understanding
the meaning of a sentence from word order), cortiids (knowledge of text
structures, introduction, body, closing, activatamprior knowledge in order to
understand new information), syntax clues (undedity grammatical
structures), semantic clues. These decoding asilitot only help the reader to
master limited vocabulary, but even help him/hergtess the topic of the
text. The usage of strategies mentioned abovestas by Winstead and Zhang,
can significantly improve the speed of reading poditively influence reading
efficiency.
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Profile of our research participants

Contemplating the state of affairs in connectiothvihcoming students’
declining level of Englistand the ESP teaching at Slovak universities many
guestions have arisen, especially regarding reddsrgcy. For this reason we
have decided to carry out a research monitoringlyaimmg and evaluating the
ability of 1st year students to understand textitevr in English and how it
changes throughout their studies. The subjectth®research were chosen from
a pool of all 1st year students taking ESP couadesur department. Subjects
were all at approximately the same level of Englishguage competence,
selected on the basis of their entrance test scotgsmain aim was to compare
the level of reading comprehension in 3 groups séheere formed according to
requirements of the mother department (use of ctsopuEnglish texts) placed
on the students. In total, 36 students were chérsem a pool of 110 students —
those, who achieved the score of 9-15 points o@DoAdditionally, all students
also completed a questionnaire about their En¢gisuage studies.

Based on the information from the questionnairecan say that the
number of years the students have been studyintisEras a foreign language
varies considerably, between 4-13 years, the agdramg 7.8 years. 15 students
passed school-leaving examinations in English engh level of the Common
European Framework for Languages, 18 on the B2 ez Chart 1). More
than two thirds come into contact with English @ashe classroom, mainly out
of their own interest (Chart 2). These studentsallguvatch films or read books
in English, find articles on the Internet, and commicate on the Internet
(various social networks) or at work. A significamtnority claim not to come
into contact with English outside the classroom.

Total School leaving School leaving Without School
examination in examination in leaving examination
English B1 English B2 in English

Group 11 4 6 1

A
Group 13 5 8 0

B
Group 12 6 4 2

C
Whole | 36 15 18 3
sample

Chart 1 Detailed information on the research sasple
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Total [ Number of students stating contact with
English outside the classroom

Group A 11 7
Group B 13
Group C 12
Whole sampl¢ 36 24

Chart 2 Number of students stating contact withlishg

As mentioned above, the division of students ingaBples was based
solely on the fact whether or not the mother depant requires students to use /
not use English as part of their studies. In othkerds, whether or not required
materials for studying at the department includagaificant number of texts
written in English.

Sample Awas formed by students from the DepartnoénPolitical
Science. The Department expects students to redduaderstand a large
number of texts written in English, some of thenitt&n at a very sophisticated
level. They are required to read English texts diily basis, identify main and
supporting ideas in them, outline them and in emittorm hand them over to the
teacher. The texts serve as the starting pointdiscussion, comparison,
evaluation, analysis and explanation of some relepaints, so after reading the
texts at home, students work with them exclusivelglovak.

Sample B consisted of students from three depatemedepartment of
Ethnology, Department of Sociology, and DepartmeinReligious Studies -
who sometimes use English texts but the requiresr@ated on the students are
not as demanding as in the case of students dfdablscience. Texts in English
appear sporadically and their purpose is mainlynform the students about
work of foreign authors, comparing various appreascand theories or to use the
texts as the basis for reports. Systematic worl wéixts in English is not
required.

Sample C is formed by students from two departmeridepartment of
Pedagogy and Adult Education, who do not come @atatact with specialised
English texts in the 1st year of their studies. Téguired reading materials at
these departments are exclusively written in Slawakzech.

When the three samples were created, the studests re-tested to

make sure that any differences in the level of irepdtomprehension were
indeed statistically insignificant. At this stagé aur research we formulated
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a hypothesis, based both on scientific theory (gtuthentioned above) and also
on our practical teaching experience.

Hypothesis If students are made to read English texts fretipend regularly,
their reading competence will increase significantl

Evaluation of the problem

At the end of the academic year, i.e. after two estars of studying
their chosen field of study and attending ESP ela$se students were re-tested
in order to refute or verify our assumption. Theules are as follows:

When we compare the average results of all threwples in the 1st and
2nd reading comprehension test, it is obvioustti@scores achieved by Sample
A are higher (see Chart 3). As stated previoudljs sample is formed by
students of Political Science, who come into cantatth English when
preparing for almost every seminar and lecture. d\rerage score suggests that
reading competence of this sample has rapidly &sme over the period studied.
The achieved score is much higher than the oneasthin Samples B and C —
see charts 4 and 5 below.

=
N

=
O

.

——Test1

—8—Test2

score

o P NN W s 01O N 0o
—
T~

student

Chart 3 Sample A: Reading comprehension -tes21 a

The visibly different scores achieved by studerasnf Sample A in Test
1 and 2 were tested for significance, using a stahtdtest. P value wds<0.01
which means that the difference between scoreswastiiin Test 1 and 2 is
statistically highly significant. This confirms thaluring the period of 1
academic year reading comprehension of students ample A significantly
improved.
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Charts 4 and 5 show the achieved scores on bdthiteSamples B and
C. Possible improvement in reading comprehensioth@se samples is not
immediately visible. A standard t-test confirmedttithe difference between
achieved scores in samples B and C is not stdiistisignificant, as the value of
P in both cases was > 0.10. This means that thlitnggaomprehension in these
students has not improved at all despite the Feegt &ll attend ESP classes.
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Statistical results from the evaluation phase a$ tlesearch clearly
confirm that frequent and regular reading in Edyglsitively influences the
development of reading literacy and comprehensiOnr hypothesis was
therefore confirmed.

Feedback and conclusion

Let us say in conclusion that a possible solutiorhélping increase
reading comprehension of our students could beesyic work with texts
outside ESP classes. It would seem that one ESP alaveek, albeit thoroughly
prepared and covering reading strategies and tgabsi mentioned above, is
simply not enough to enable the teacher to helgesits develop their reading
comprehension. Our assumption is that the improneémeSample A correlates
with the fact that students of Political Science aegularly made to read
specialised texts in English. This factor seemisetdhe only one that stands out
when we compare Sample A with Sample B and C - gsaups have the same
number of ESP classes. Therefore we assume thatngtic work with
additional texts outside the classroom would béllgigeneficial for all students.
The additional texts need not be highly sophistidascientific texts; on the
contrary, the teacher can use articles from pomdeEnce magazines which are
widely available on the Internet or in printed needin order to eliminate the
workload placed on the teacher (formulating congtéd tasks and questions
testing reading comprehension) we recommend tHewislg strategy — using
general questions of the type below:

* What is the text about? (thesis)
¢ What is the message?
* What is your opinion about the social phenomenacideed in the text?

The purpose of these questions is to train studetddinding the topic
and the message of the text, and also offers tperamity for the student to
form his/her own opinion. Depending on the leveltioé group in question,
subsequent discussion can partly be carried oBtawak, as the purpose of this
activity is to increase reading comprehension, e development of
conversational techniques, which can be problemedigecially in low-level
students. We believe that if students are conglgtenposed to English texts
and encouraged to work with them in a systematiy, vihe strategies and
techniques taught to them during ESP classes w@ifirbperly activated and their
reading comprehension will, as a result, incre@ssting this hypothesis will be
the next step in our research.
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RESUME

VysokoSkolské vzdelavanie, ktoréhoca&’ou su aj kurzy odbornej jazykovej
pripravy, je do znmej miery spojené &tanim cudzojazinych textov. Je viak
Citatel’ska sposobilasnaSich Studentov na dost&tej urovni? Ak nie, ako sa da
Citate'ska gramotnasposunti vysSie? Prispevok prezentuje vysledky vyskumu
zameraného na rozvojcitate’skych  kompetencii v troch  skupinach
vysokoSkolskych Studentov prvého ¢ndka s priblizne rovnakou vstupnou
jazykovou kompetenciou. Vyskum sa uskimib v rdmci dvoch semestrov
akademického roka 2012/2013 a potvrdil nami standve/potézu, Ze zvysSenim
frekvencie prace s cudzojazymi textami, sa vyrazne zvySuje schophos
Studentowitat’ takéto texty s porozumenim. Prispevok zaiiavavrhuje mozné
rieSenie, ako zlepSovaiitate’'ské kompetencie u Studentov, ktori nie su ich
vlastnymi  kméovymi katedrami nuteni od &atku Stadia siaha po
cudzojazy¢nych zdrojoch.
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PREDVALE CNY SVEJK A PORUCIK GUSTL — DVA
REPREZENTANTI DISKURZU C. K. RAKOUSKE
ARMADY

ZDENEK PECKA
JIHO CESKA UNIVERZITA

Porwtik Gustl a dobry vojak Svejk jsou &Miterarni postavy, které
davno vstoupily do literarniho kanonu rakouské réspké literatury. Oba jsou
notoricky znami nejen ve svych literaturach a ditaich ¥dach. Pesto se v
nasledujicim textu pokusime o pohled za tyto pgstev prostedi, jehoz jsou
reprezentanty, na odpovidajici societélni determtinana kulturni speciéinost
obrazu c. k. rakouské armady, ktery tyto postaterdrré zprostedkovavaji. Je
nutno podotknout, Zefpdneétem analyzy budou novela rakouského spisovatele
a dramatika Arthura Schnitzletaeutnant Gust(1900) a humoresky Jaroslava
Haska Svejk stoji proti Itali Dobry vojak Svejk opatje mesni vino
Superarbitrani 7izeni s dobrym vojakem Svejkdbobry vojak Svejk seci
zachéazet se /&lnou bavinoua Dobry vojak Svejk fsobi u aeroplaim (1911).
Zcela zamirng se vyhybame Hadkovu roma@sudy dobrého vojaka Svejka za
swtové valky (1921-1923). Badani <sfujeme na fikcionalni prosdi
nedotené valénou zkuSenosti a tedy vychazejici z tradic modgafgfomu
devatenactého a dvacéatého stoleti. Recepce poSweejka vychazi &Sinou
piedevsim z HaSkova védleeho romanu a prvnim &&im tohoto hrdiny (v
némecké literarni historii oz&avaného jako jako Urschwejk) sédecké badani
prakticky ne¥nuje (az na &kolik i zde uvedenych esejistickych studii Radko
Pytlika). ProtoZe pracujeme s originalnim texterhrzlerovy novely, budeme
se drzet uzivaniémecké zdrobéliny jména Gustav — Gustl i citaci primarnich
texti v origindle.

Predmétem komparativni analyzy je diskurz rakouské arméako
spole&éenského modelu na @éatku dvacatého stoleti v promluvach Gustla a
Svejka. Jako vhodn& metodologie se zda byt omediskérzivni analyza (podle
Normana Fairclough®) a teorie mocenskych poli Pierra Bourdiéua
kombinaci s hermeneutickou interpretaci. Neni v mogfech tohoto textu
analyzovat rAmec fungovani a hierarchii rakouskééaly ani historické poény
Vv ni, proto se omezime jen na promluvy resp.ifmhinonology obou postav s
piedpokladem, Ze @postavy ke&tendim prichazeji ze stejného &a rakouské
armady a formuji podobny diskurz.

Komunikaini uddlosti v Haskovych humoreskach, ve kterych se
objevuje postava Svejka jsou determinované v nabrostSing formalni

* FAIRCLOUGH, N. (2003).
*’BOURDIEU, P. (1979).
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komunikaci v armadnim prdsdi. NefasgjSi situaci je komunikace na
vertikalni skéle, kdy Svejk je vzdy pideny a odpovida na otazky remknych,
pop. je uji¥uje o vykonani rozkazu. ,Poslushlasim, pane lajtnant, Ze jsem Ze
jsem sebral Talidtim mezka se strojni puskofl Jiné situace se v textu
prakticky neobjevuji. Svejk nezahajuje komunikading pouze na vyzvani a k
samostatnému projevu, ktery Ize ogihgako promluvu, se Svejk uchyluje jen o
samot zpivem pisni. Ke komunikaim udalostem dochazi pouze ve vojenském
prostedi — v kasarnach, arzenalu, ve vojenském letoanoa stanici drahy.
Svejkovy giméregi tvoii v povidkach fiblizné pétinu textu. Z toho je igjmé,
7e na pimé pitomnosti Svejka v textu je kladen velky vyznamefvzahajuje
své promluvy prakticky vyhra@n deklarovanou poslusnosti, zdiosti a
dirazem na pléni povinnosti, tedy poslu8mprosi, ovSentasgji poslusré hlasi.

Z tohoto postoje Ize vyvodit, Ze se postavaijrfe poZzadavikm ze strany c. k.
rakouské armady, kde je pém vyZzadovana pdizenost vojenskym pravibiin
(poslusnost) a povinnost podtehto pravidel jednat (vSe hlasit).

Svejkova slovni zéasoba je prosta. Na jedné stjarcharakterizuje
vojensky slang tveny p&estnymi némeckymi vyrazy jako kumpanie, Stabarct
apod™, na druhé stranvyrazy nebo formy vy3siho stylu — rfappeze mne,
zdrav, pogivad? apod’. V nekterych mistech ov&em pronika do Svejkovy
mluvy obecné rstskacestina — ,,Poslugnhlasim, [...] Ze &am vSe mozné, aby
byl tak peknej jako voni.?’. Pro Svejkv mluvni projev v syntaktické rovén
jsou typicka prosta sdadici sou¥ti a slwovaci pomiry mezi wtami. Zmirgné
znaky prozrazuji prostygwod mluwiho, Zejmé mestsky, a neflis rozvinuté
formulatni dovednosti. Sidci také jednak o jisté malosti a prostoduchosti
Svejka, kterou nazwaje i vyprawé — ,Détsky, jasny pohled vrhl dobry vojak
Svejk na dstojnika, ktery nexdgl, ma-li se smati zlobit.“ — jednak ovdem i o
vstticnost, kterou Svejk prokazuje socialnimu predi armady, ve kterém se
pohybuje a které od¢p jako od prostého vojina jednoduché vyjadani
vyZaduje.

Svou verbalizovanou oddanou posludnosti a dosldvagséi Svejk z
komunikanich situaci ovSem situace konfliktni. ¥hto konfliktech vykazuje
Svejk jistou podobu s literarnim pikarem (3elmoibakm), ktery pomoci
prostedki systému poukazuje na nedostatky ve fungovani dcobgétému a v
nékterych gipadech Dobry vojak Svejk seciizachazet se /&inou bavinoua
Dobry vojak Svejksobi u aeroplaf) ho i ¢asteéné destruuje. Touto absolutni
konformitou Svejk kaZdou situaci vyhroti, oviem meplouva z & rebel.
Odetita rozkazy pimo z @i nadizenych a pospichd je co nejfpegji splinit,
¢imz celou situaci hyperbolizuje az do paradoxur@seasu.

Proti Svejkovi stoji v pedval&nych humoreskach pammé otewené
multinacionalni armadni prdsdi (zalid@né nejen RakuSany a ltaly, ale i

® HASEK, J. (1957), s. 110.
9 Srov. HASEK, J. (1957), s. 116.
0 Srov. HASEK, J. (1957), s. 116.
®1HASEK, J. (1957), s. 112.
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Slovaky, Rusiny, Mdiary, Rumuny nebo Cikany), které je ovSem komplikgva
vojensky hiearchizovano. Armada reprezentuje maisolos
institucionalizovaného militarismu, Svejk nekomphlany prosty aZz folklorh
maly mikros¥t. Pravidla této armady ifedstavuji dofe fungujici systém
nesouci rakouskou statni symboliku: militarismussnlicismus zastupuiji ofiiii
a vojensti duchovni. A v této inscenované modelewdits se Svejk pohybuje s
neobyejnou lehkosti. OvSemc¢im spolehligji tato statd-militaristick&
masinérie funguje, tim zranitefdi diky Svejko¥ upiimné snazivosti.

A kdyZz vySel z ¥zeni, s Usgvem odpovidal na vSechny otazky, s
naprostym klidem aofi Sel se dat z#it, spokojen ve svém nitru, Zéga nim
maji strach vSichni Whtojnici celé posadky v Tridentu. Ne strach proojeh
hrubost, naopak strach z jeho uctivych odjldy z jeho uctivého pignani a
laskavych patelskych Gsrvi, z nichz jim bylo Gzko*

Tento zfisob Svejkovy komunikace, kdyby nebyl nédemsly, by se
mohl podobat strategii, ktera Svejkaraguje z anonymniho mnoZstvi voja&
d&la z rtho napadného a obavaného anarchistického soléggk , aniz by o
to usiloval, ziskdva mocenskourepahu nad vojenskym aparatem, a ten
nenachézi zjsob, jak si zajistit autoritu. Tim se ve Svejkowdkyextech zjevu;ji
nihilistické ¢initele spoléenské reality ptatku 20 stoleti, z nichZ tyto HaSkovy
humoresky z pgatku druhého desetileti dvacétého stoleti vychaBepstedi
Svejkovskych humoresek j&éSheni determinovano valeou zkuSenosti, nybrz
modernistickou tradici, u HaSka zvi&Sanarchistickou. Jen jako dopin
piipominame pozadi genezeschito texfi, jak je ve svych &mecky
publikovanych studiich popisuje Radko Pytlik:

.HaSek interessierte sich nicht fir den sog. idealtheoretischen
Anarchismus, der die Freiheit des Individuums fardendern wandte sich dem
volksnahen syndikalistischen Flugel zu, der eigemtein konkretes politisches
Ziel verfolgte: den Generalstreil

HaSek vSak nebyli$ledny militantni anarchista, av3ak spiSe satirik a
vtipalek: ,Nach dem Bruch mit dem Anarchismus erledr eine tiefe
Enttauschung, Skepsis macht sich in ihm breit,geadezu die Unlust zu einer
programmierten Tatigkeif?

V textech se tedy skryva historickd a kulturni $fp&sost prostedi
rakousko-uherské armady, resp. celé monarchi¢ @sd velkym s¥tovym
konfliktem a svérazna hrdinova identifikace s nbalSi pohled na rakouskou
identifikaci s timto historickym a specifickym ptéedim této doby nabizi
literarni postava, ktera vznikla o jedno desetitétie, jez se fedevsim stala
modernistickym aZ dandyovskym reprezentantem ra&é@ummady. Novela

®2HASEK, J. (1957), s. 107.

%30 tzv. idealni, teoreticky anarchismus, ktery pofadvobodu pro individuum, se
HaSek nezajimal,/iklanél se spisSe k lidovému syndikalistickémildlki, jez nélo jen
jeden konkrétni cil: generalni stavfpiekl. aut.],PYTLIK, R. (1983), s. 18.

% Po skoncovani s anarchismem zaziva [Hasek] hlubkleénani, propada skepdsi
dokonce nechuti k prokramovi@nosti.[prekl. aut.], PYTLIK, R. (1983), s. 18.
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Leutnant GustArtura Schnitzlera je psana formou ¥niho monologu postavy,
coz uplrg eliminuje vypra¥ce a kompletéd odhaluje mysleni Gustla. Celkova
komunika&ni situace je specificka, neb&ustl komunikuje fedevsim se sebou
samym nebo ve své mysli tludiorealné rozhovory, které sejdnebo udaly.
Takovou situaci tedy rozufime hlavié momenty a podity, které stimuluji
Gustlovy mySlenkové pochody. Gustl je v takovyckilibh velmi specifickym
mluwéim a jeho chapani komunikai situace odpovida jeho sp&daskému
statutu jako portika armady. ¥tSina z nich se proto také odehrava &staké
spol&nosti (koncert, kavarna, kasarna). Gustl kés@pbomlouva standardni
némcéinou s mnoha prvky rakouské (vigdé) varianty: ,Den vierten April...
freilich [...]. Man kénnt’ schier Angst kriegen.[.% ProtoZe proud vnini fegi

je z principu ryze privatni, objevuji se ¥m i nelichotivé obraty a formulace,
které by v hlasité konverzatizené spolgenskym Gzem nemohly zaznit. Syntax
je preryvana a odpovida&kavému proudu v duchu formulovanych mysSlenek.
Véty jsou velmicasto nedtecené, graficky ukotené temi tekami, gredpony
nebo koncovky slov zkracovany podletgpbu mluveného jazyka , coZz se
graficky naznéuje uzitim apostrofu: ,Wéare so das Gescheitestd!\[Venn ich
den Oberst fragen mécht’ [... "

Komunikani situace, v nichZz se Gustl ocitdq, vypovidaji et§n
pravidelném spol®enském Zivat i o jistém rozhledu, by ten neodpovida
statutu postavy a je omezeny. Rrépol&enské postaveni povaZzuje Gustl za
jednu z nejsilgjSich stranek své osobnosti a alespo duchu se doZaduje
vlivnéjsi a silrgjSi pozice ve spotenskych vztazich, pokud je chapeme jako
mocenské. ,Die Leut' kdnnen eben unserein'n niehgteh'n, sie sind zu dumm
dazu...’” Praw tyto vztahy vSak Gustl nedokéaZe ubranit, natoioh posilit.
Prikladem niize byt selhdni v konfliktu s pelean finarn¢ni zavislost na rodin
¢i neschopnost solidniho vztahu se Zenouij &wcensky status spojuje Gustl
vyhradré s hodnosti v armé&da stava se tak jejim reprezentantem a nositelem
jejich hodnot. Spotensky determinovan je Gustl jak privétntak veejné
hlavreé svym floutkovskym aZz dekadentnim Zivotnim stylem.

.Das Kaffeehaus représentiert als Institution eingigentimlichen
Schwebezustand im Zerfallsprozel3 der — in der Habsb Monarchie ohnehin
nur ersatzweise vorhandenen — Dialektik von offeiméir und privater Spharé&

Rozpadu Gustlovy psyché brani jergétspravidel distojnického stavu,
ktery mu otvirda dvie do velkonistského spolenského Zivota a pomahé
skryvat maly s#t Gustlovy mysli (jak ostathnazn&uje nazev novely). Jeho
rodina si poté, co Gustl zkrachoval jako gymnazistahla dovolit jen kadetni
Skolu. Tam si Gustl vytid své elitdské sebesdomi postavené na &Sich

% SCHNITZLER, A. (2004), s. 351.

% SCHNITZLER, A. (2004), s. 348.

" SCHNITZLER, A. (2004), s. 340.

® Kavarna se stava instituci a reprezentuje svéraay nejistoty shem rozpadu
dialektiky vé&ejné a privatni sféry, ktera vSak v habsburské naniebeztak existovala
jen provizorr. [piekl. aut.],KELLER, U. (1984), s. 71.
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symbolech moci jako jsou uniforma a Savle. Protbywenewdone citi neswj,
kdyz slysi: ,Herr Leutnant, Sie werden mir doch elogn, daf3 nicht alle lhre
Kameraden zum Militar gegangen sind, ausschliefllich das Vaterland zu
verteidigent®® Takovi vojaci zapiuji vnitini prazdnotu hazardem, posedavanim v
kavarnach a povrchnimi milostnymi avantyrami. Givilswt pro rgj piedstavuje
ohrozeni pramenici ze zavisti — socialisf akademitm, intelektuaim, jednor@nim
dobrovolnikim a majetnym Zidm. Proto si Gustl vytwa faleSny pocit agrese, ktery ma
podobu #znych iracionalnich tuZzeb po valce, po duelech apdltazuje tim
rakouskou armédu v nelichotivémetie. Armadni pedstavitelé se zdaji byt
piedevSim seb&domymi vzory navenek, ale me&ruz nositeli skuténych
vojenskych ctnosti jako odvaha&est.

.Das von Gustl reprasentierte Potpourri reaktionatdeologien,
angefangen vom Militarismus Uber Antisemitismus Amdi-Sozialismus bis hin
zum obsessiven Wagnerismus (Lohengrin 12x) erklért mithin als aggressive
Abwehrhaltung. Als Staat im Staate, der eigene Reggtzt, bietet das Militar
dieser verkrachten Existenz die Moglichkeit, Mindertigkeitskomplexe zu
kompensieren?®

| ve Schnitzlero¥ novele ma rakouska armada vyrazny multinacionalni
charakter, coz dokazuje vyskyt jmen v textu: KokgtDoschnitzky, Bokorny,
Mirovic, Benedek atd. Spalaost zastoupena v novele operetami a kabarety tyto
odliSnosti akceptuje, ovdem pomaha isigm vtipy, priklady odliSnych akcent
nebo sociolekt. Multinacionalita ve Vidni byla uznavanou skinesti, v
politice se ovSem neodrdZela, resp. pouze negatiad xenofoba.
J[Osterreichische Monarchie - pozn. aut.] hat imoGen und Ganzen eine
erfolgreiche Integration der verschiedenen Vdlkarrctgefuhrt, aber flr
wichtige Fragen wurden dennoch keine beruhigendsuhgen gefunder:

Obraz a chapani pojmu iegnost tvdi centralni motiv novelyeutnant Gusth
ovliviiuje diskurz rakouské armady jako modelu séwosti v Gustlovych Gvahéach.
Spojeni politické abstinence a hedonistické pazigskultury je nejmarkansi prav v
dok® vzniku novely.Pro rakouskou spateost v ée fin de siecle ozrigaiji rozdil
mezi politickou a kulturni v@jnosti pojmy jako ,Reservat ,Rickzug,
LZuflucht* nebo ,politische Indifferertz Gustliv pribgh se odehrava v tragtiim
habsburském chapani kulturni politiky jako repreéativniho konani a jenom tak mohou
tvorit premiéry, koncerty, kavarny a spdémsky zivot pilfe tohoto modelu.

Zatimco Gustl se chova jako Jfmt nefgitel tohoto modelového sta,
Haskiv Svejk, hnan svym fghnanym klidem, je jeho ¥$im nepitelem.

%9 SCHNITZLER, A. (2004), s. 339.

" Smsice reaknich ideologii od militarismuies antisemitismus a anti-socialismus aZ
k obcesivnimu wagnerismu (12x Lohengrin), kter@mdgtavuje Gustik, je jen agresivni
obranou ged odmitnutim. Tato zkrachovala osoba si tudizenv armad jako statu ve
staw s vlastnimi pravidly kompenzovat své pocity éoénnostifprekl. aut.],
PERLMANN, M. L. (1987), s. 243.

" [Rakouska monarchie - pozn. awtife méa zvladla integraci iznych narod, ale
uspokojivaeseni mnohaidezitych probléni nenasla]pirekl. aut.] ROTZ, S. (2006), s.
103.
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Mechanismy tohoto sta ztraceji svou logiku a udrzuji si jak u Gustkk u
Svejka uz jen i zdani stability. Gustl skryva hlavni problémy své mysli,
Svejk je verbalizuje v naivnich hlaSenich a malietige v horlivé aktivit. Gustl
prcha ped zesmsSrénim sebe sama do Pratru, Svejk z&Smje celou
rakouskou armadu v neschopnosti si s nim poradithBva ji hledat simulanty a
odpira&e a tim ji v¢erpava a obraci princip fungovani celého systénmubya
protoZe ten ve svém ustrojeni ani ndpos tak dokonalou poslusnosti. Zatimco
Gustl je traumatizovanym reprezentantem Upadku §esimol€enské vrstvy,
Svejk ve stejném $& anarchistickym bigcem.
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RESUME

Asi deset let 8i vznik dvou literarnich postav patku dvacatého stoleti v
rakouské ateské literatie, které vstoupily do kanénobou literatur a staly se
nadlouho vlivnymi literarnimi typyPorucik Gustik(1900) Arthura Schnitzlera a
postava Josefa Svejka veplval&nych humoreskach Jaroslava Haska (1911)
zobrazuji pislusniky rakouské c. k. armady v obdobi moderhky jEedstavitele
specifického kulturniho diskurzu. Ten gasté&né liSi jak podle prosedi, z
kterého vzesli autb A. Schnitzler a J. HaSek, tak podle postdjteré do svych
postav promitli,¢astcné je podobny v Upadku a rozpadu modelovéhétesv
rakouské armady.
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RECEPCIA UMELEVCKYCH PREKLADOV
DO SLOVENCINY A CESTINY

ANNA ANIKONOVA
ST. PETERBURGSKA STATNA UNIVERZITA

Predmetom néaSho vyskumu sa stala recepcia umelegig&ladov romanu
M. A. BulgakovaMajster a Margarétado slovediny acestiny. S origindlom
Bbynrakos, M. A., Pomaust: /.../ Macmep u Mapeapuma, Mocksa, COBpeMEHHHK,
1988 budeme porovnavaslovensky preklad Magdy Tad@ve] (1969),
vychodiskom pre ktord bolo prvé vydanie romanwrktvysiel véasopise
Moskva ¢. 11, v roku 1966 & 1, v roku 1967; atesky preklad Aleny
Moravkovej (1990), z origindlu, ktory bol vydany kiadatéstvom
ChudoZestvennaja literatura, Moskva 1967.

Roman Majster a Margarétanie je mozné preloZi bez jeho déslednej
interpretacie v historickom kontexte. M. A. Bulgakaetvori texty, ale kontexty,
a preto je vo wahu k nemu adekvatne howi umeleckej interkontextualite.
MéZeme zobréhociktord sujetovu situaciu, hociktord postavuagdeme v nich
hiboké umelecké ukotvenie v starych textoch. VedorBulgakova sleduje
genézu a vyvin kazdého javu, ktory tvori znak alsyhumeleckého textu.

Majster a Margaréta je roman satiricky, filozoficky, psychologicky
a historicky, ktory predstavuje aj suhrn motivominulych diel autora, aj odraz
konkrétnych udalosti Zivota v Rusku 20.- 30. rokajvyysledok rozvoja ruskej,
ukrajinskej a celej svetovej literatury.

Fenomén tohto diela spea v tom, Ze obsahuje nidik®m sémantickych
vrstiev a ponuka roziné roviny vnimania. Preto jeho Uspech nezavisi od
vzdelanosti, veku a Fab gitatelov.

Roman ma tri dejové linie:

1). Satiricko-filozoficky opis prichodu Wolanda ehp suitou do Moskvy
tridsiatych rokov. Tu Bulgakov odmieta racionaliznktory panoval v tej dobe
v Rusku;

2). Umelecka interpretaciblového Zakonaadresovana ateistickej sovietskej
spola@nosti;

3). Romanticky pribeh lasky Majstra a Margaréty.

Pri pisani tohto diela Bulgakov pouzival nidm filozofickych teérii, ktoré
sa stali zakladom kompaziych rieSeni diela.

V roméane prebieha vzdjomné pdsobenie trockogvéudského, biblického
airealneho. V&inu idei prevzal Bulgakov z prac ukrajinského Zdta 18.
storaia Grigoria Skovorodu. V jeho tedrii troch svetevijealny, kozmicky svet
hlavny; dvadalSie sarudsky a symbolicky, biblicky. Pritorfudsky vystupuje
ako spéjacie ohnivko materidlneho a duchovnéhasyetktorych dobro a zlo
existuju v dialektickom wahu.
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V romane sa autor snaZzi ukdzsze dobro nembze existavhez zla, pretoze
Tudia jednoducho nebudu vedi€o je to dobro ako také. Ako povedal Woland
Lévimu Matejovi: Co by robilo tvoje dobro, keby nejestvovalo zlo, dko
vyzerala zem, keby z nej zmizli tieiB@lgakov, 1969, s. 346)

Trojsvetovos Majstra a MargarétykoreSponduje aj s ndzormi znameho
ruského naboZenského filozofa, teoldga P. A. Flekého (1882 — 1937), ktory
tvrdil, Ze trinitdrnog je najvSeobecnejSia charakteristika bytia a $p@ia
s kresanskou Trojicou.

V poslednoméase sa mnohi badatelia tvorby Bulgakova domnievag,
filozofickd koncepciu romanu ovplyvnila aj teériayzholéga Freuda, konkrétne
jeho praca Ego a id o existencii ,ega“, ,superegaid“ vo vedomicloveka.

V kazdej z dejovych linii sa svojrazne odiliagiedstavy Freuda o psychike
¢loveka: biblické kapitoly romanu, v ktorych sa roaya o JeSuovi Ha-Nocrovi,
predstavuju ,superego“ (snaha tebten dobro a stale rozprévden pravdu);
kapitoly o moskovskych dobrodruzstvach Wolanda haje sprievodu
symbolizuju prejavy ,id“. Vyskytuje sa otdzk& v romane predstavuje ,ego",
¢ize identitu¢loveka. Da sa povedaZze tragédia Majstra, ktorého autor romanu
nazyva hlavnou postavou, sfea v strate svojej vlastnej identity, jeho Ja,
.€ga“. Je mozné, Ze prave preto si nezasluzil aleeba pokoj — rovnovahu
medzi svojim ,id" a ,superegom®.

Roman M. A. BulgakovMajster a Margarétaje dielo intertextualne. Je v
nom ve’ké mnoZstvo allzii a odkazov, ktoré sdalju na N. V. Goda, F. M.
Dostojevského, A. Belého, V. Majakovského, V. Sgea, A. Bloka. Zo
svetovej literatdry treba predovSetkym upozoma Goetheho a Hoffmana.

Heretick& interpretacia biblického pribehu @i Bulgakovovi zaznametha
zvratenos Zivota tej doby, herézu moralky a etiky spwlosti. Groteska romanu
ukazuje ¢itatelovi skryty vyznam vtedajSieho Zivota, svet malyckieikych
podvodnikov, avanturistov, riSu faloSného bytia.as& a pravda, umenie
a nesmrtinog’ stracaju svoju hodnotu. V tomto svete sa bojupgty a z4jazdy,
vyhody a privilégia, o vysoké postavenia a moc. &ké Pontsky Pilat, aj ini si
umyvaja ruky, uzatvaraju kompromisy, zmluvy so svoyedomim.

Adekvatny a funény preklad vlastnych mien a nazvu romanu nie jemjoz
bez dbékladného rozboru postav, ich uUloh a prototypalejinach, literatdre
alebo Zivote autora.

Titul

Titul je prvou informaciou o literdrnom dieleM& komunikativnu
a reprezentmu funkciu, preto by mal byjeho preklad adekvatnym, fufrkym
a zodpovedadzameru autora. Titul ruského origindtacmep u Mapeapuma bol
preloZzeny do slovetiny ako Majster a Margarétaa do ¢eStiny ako Mistr
a Markétka Slovensky preklad je totozny s origindlom, aléeskom preklade
titulu nastal posun na gramatickej rovinBola krdsna a mudra. Bezdetna
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tridsarrocna Margaréta bola Zenou kmi vyznamného odbornika, ...mala
bosorka, na jedno oko tr@iu Skdava...(Bulgakov, 1969, s.223)

Meno Margaréta je spojené s menom francuz&kéjovnej Margaréty
Navarrskej, ktora Zila v 16. stafioa ochréiovala spisovat®v a basnikov. Aj
Bulgakovova Margaréta ochitaje genialneho majstra.

Margaréta z romanu odkazuje na Margarétu ziebeFausta Faust predal
svoju duSu diablovi kvoli vasni zpoznania a zraddsku Margaréty.
Bulgakovova Margaréta je pripravena uza¥rimhodu s Wolandom a stava sa
bosorkou kvoli laske a vernosti majstrovi.

Obraz Margaréty je aj stelesnenim Sofie énegZenskosti, o ktorej pisali G.
Skovoroda a V. S. Solovjov. Je to idea tvorivéhnského prvopéiatku sveta.
Solovjov rozliSoval dve podoby Zenskej krasy. PpdklamlivA a bezmocna,
druha je dokonala, ozajstnagtwd.

Kym Margaréta je len klamlivou podobou ¢wej krasy“, nie je schopna
pomda majstrovi. Ale Waka Azazellovmu krému sa Margaréta premeni na
Zenu dokonale krasnu. Transcendentna krasa jej déuwazbavi® majstra
utrpenia, oZiW jeho roman a nakoniec rezi' nad smfou. Vdaka nej
Margaréta s majstrom nachadzajdnezivot, ve&ny pokoj.

Autor pouZil plné meno, aby zdoéraznil délegitdlohy, ktord hr4 Margaréta
v romane. V rustine sa plné meno pouziva zriedkakoro vzdy s menom po
otcovi, len v oficidlnej situacii alebo pri oslovenadriadeného. Preto jelvei
prizn&né pouzitie piného mena v nazve dieesky variant vedigitate’a
nespravnym smerom. Hociceskej literatire je tendencia pouivelastné
mend& v deminutivnych formach, naprikladeskom preklade Goetheho Fausta
stretavame takisto Markétku, zda sa, Ze to nekonefife s obrazom Margaréty
vV romane.

Majster

Jednou z mnohych zvlaStnosti rom&fajster a Margarétge otazka, kto je
jeho hlavnou postavou: Woland, JeSua, majster diddngaréta. Titul kapitoly
N13 jePrichod hrdiny teda mb6Zeme poveflaZe autor chcel, aby prave majstra
Citatel’ povazoval za hlavného hrdinu. V tejto kapitolensgster opisuje akasi
tridsarosemr@ny vyholeny muz s tmavymi vlasmi, ostrym nosodiakagymi
ocami a s kekou visiacou d@ela (Bulgakov, 1969, s.141).

Existuje v#a nézorov, koho vybral Bulgakov za prototyp majstra
NajpravdepodobnejSie z nich su tri:

V postave majstra je Kee autobiografickychéit zo Zivota Bulgakova.
Napriklad, vek majstra v momente jeho objavenizbeilvana Bezdomného (asi
tridsa&’osem ra@ny... muz) sa zhoduje svekom Bulgakova v roku 1929’
vSetky noviny vyhlasili jeho tvorbu za podpriemem8kodlivd. Majster, ako aj
autor, neprestal pisasvoje dielo, téma ktorého nezodpovedala sfariskej
objednavke¢o bolo v tychéasoch vémi nebezpéné.
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Situécia tridsiatych rokov, atmosféra stractepresii a prenasledovania je
pritomna v majstrovom osude. Majster malontipee spdlil svoj rukopis
v zachvate panickej hrozby; urobil tak i sdm aword’a inych spisovat®v
toho obdobia.

Druhym prototypom majstra méze tbN. V. Gogd, ktorého Bulgakov
povaZoval za svojhocitel'a. Majster tieZ bol historikom a podobne ako Gogo
spalil svoj rukopis.

Za treti prototyp mbéZeme povazéwsesSuu Ha-Nocriho, ktory bol viac ako
tisic rokov pred majstrom nespravodlivo prenasledgva odsudeny.

Nasu pozorndsuputal fakt, Ze v romane ma kazda postava melgz\isko,
podrobnua charakteristiku: Michail AlexandrovBerlioz, Séfredaktor literarneho
mes&nika a predseda vyboru jedného z n&ieh moskovskych literarnych
zvazov, znadmeho pod skratkou MASSOLIT; Ivan Nikel@ Ponyrev, piSdci
pod pseudonymom Bezdomnyj; syn laahviezdopravcu a mlynarskej dcéry,
krasavice Pily, piaty miestodrziteJudey Pontsky Pilat; Nikanor Ivandvi
Bosoj, predseda bytového druZstva na Sadovoj digo tristodva A, af
(Bulgakov, 1969). A hoci majster ani Ivanovi nedhpeszradi’ meno svojej
milovanej, pozname jej celé meno: Margaréta NileMag.

Preto je zaujimavé, Ze majster nema ani mamno,priezvisko, ani len
prezyvku, aj v epildgu sa konstatuje, Ze zahprdezvisko uneseného pacienta sa
nepodarilo, atak majster zmizol navzdy podituym nazvom - ¢islo
stoosemnéasz prvého pavilonu (Bulgakov, 1969, s. 370). Poovamie majster
(pisany v romane s malym pismenom) nie je prezykanej postavy. Je iba
charakterizovany ako odbornik, profesional &itej oblasti. Okrem toho,
majster je v romane protikladom pojmu ,spisovatdNa otazku lvanaVy ste
spisovaté? sa tajomny haszachmdaril, pohrozil lvanovi pésu a povedal: Ja
som majster, - sprisnel a vytiahol z vrecka na pepafdanu ciernu ciapocku,
na ktorej bolo Zltym hodvabom vysité ,MBulgakov, 1969, str.147)Cize
Bulgakovov hrdina sa nepovazuje za spisdi@atPotom vznika otazka, za koho
sa teda povaZzuje, alebo koho tym myslel sam Bulgako

Nazor Viktora Trojického na tento problém jezpruhodnym. Vo svojej
Stadii O bezmennom majstrovi a jehéiapatke pokudSa sa ndajs mozné
vysvetlenia a symbolické vyznamy.

Pozornos Trojického pripdtalo neustale spominanie pritontindsjto
ciapaiky na hlave majstra. To by malo s¢&to doleZitosti jej ulohy pri snahe
pochopt’ obraz majstra. Autor Studie berie do Uvahy znarmASmos
Bulgakova, ktory svoje postavy nikdy nevyrigE V tomto obdobi v Moskve
Zil muz, ktory viac ako pol stoé@ nosil ¢iernu ¢iapacku, ktora vyzerala ako
mniSska skufia. Bol to jeden z najvyznamnejSiabidgov ,strieborného veka“,
autor Historie antickej estetiky a mnozstva prac zfilozofie, filoldgie
a matematiky, akademik A. F. Losev. V roku 1929 éxosajne zloZil rehiny
sfub pod menom Andronik. Bol ideologickym vodcom $poloslavovatéov
mena"“, ktory tvorili predstavitelia moskovskej iligencie. Hlavnou myslienkou
,0slavovania mena“ ako kulturno-filozofickéh&eania bolo tvrdenie, Ze Meno
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Boha je svété vo svojej podstate a preto je sam fadlavovatelia mena“ verili

v magickd silu slova. Trinitarndsomanu je tieZ prevzata z tohtéemia. Ako
sme uZ spominali, trojsvetovbs Bulgakova koreSponduje s ndzormi teoléga
Pavla Florenského, ktory bol jednym zo zakladnyckdptavitéov daného
nabozenského smeru.

S ideami spolku ,oslavovdtsy mena“ oboznamil Bulgakova jeho priate
P.S. Popov, ktory bol jehélenom. Je mozné, Ze prave tieto nazory ovplyvnili
vztah Bulgakova k menam jeho postav, z ktorych kazdé s¢manticky
zdovodnené.

Ked budeme vychadraz predpokladu, Ze majstrovdapaika je skufiou,
mbZeme poveda Zze motiv mniSstva nie je cudzi majstrovmu obr&m,. autor
kroniky cias piateho miestodrzite Judey, Zil osamelo (pred zoznamenim sa
s Margarétou), bol pokornym a nezistnym. Jeho Ziwatl cid. Ako mnich
v klaStore venuje svoj zivot sluzbe JeziSovi Kngtdak sa aj majster Uplne
oddal romanu o Pontskom Pilatovi. M6Zeme povede cierna ciapaka je
symbolom tvorenia, slUZenia a majstrovstva, syniokajného duchovného
hrdinskéhaiinu.

Postava majstra na rozdiel od ostatnych postéwmnane nemé ani meno, ani
priezvisko, ani len prezyvku. Slovo majster vromae napisané malym
pismenomgo svedi otom, Ze to nie je prezyvka hlavnej postavy. idana
charakteristiku, Ze je odbornik, profesional ¥itej oblasti. Autor nechava na
¢itatePovi, ako budl vnima tato postavu, preto povaZzujeme pisanie slova
majster s vekym z&iatotnym pismenom za negovanie jeho zadmeru.

Mosur

Meno kocura a najtbbenejSieho SaSa Wolanda prevzal Bulgakov
z apokryfickej knihy Enochak Starému Zakonu Vedomosti o0 spravani
Begemota naSiel zrejme v stadii I. J. Porfirjevapokryfické povesti
o starozdkonnych tvarach a udalostiaatv knihe M. A. OrlovaDejiny stykov
cloveka s diablomV tychto dielach sa Begemot opisuje ako bes whialona,
chobotom aklami. Ruky mal akd&lovek ale svojim vekym bruchom,
kratwtkym chvostikom a tistymi zadnymi labami pripomitmbcha (v rustine
hroch — begemot, preto mal také meno).

Prvy raz ho v roméane stretavame v byte N50a zlatnékinom taburete sa
familidrne rozvdoval eSte ktosi treti, asice ukrutnellse cierny kocur
s kaliSkom vodky v jednej labe a s vikiliu, na ktorej mal napichnuty ndsay
hribik, v druhej (Bulgakov, 1969, s.90). Neokginé pozravstvo koclra sa
vysvetuje tym, Ze v démonologickej tradicii Begemot jemd@om tuzob
Zaludka.

Prestrelka kocura s agentmi policie vbyte Nho Sachova partia
s Wolandom, staz v strébe s Azazellom sdlahké, humoristické scénky,
zniZujace intenzitu tych socidlnych, mravnych a#dfickych problémov, ktoré
roman nastiuje citatelom.
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V originale meno kocuUraberemor, V slovenskom preklade — Mosur, v
¢eskom — Kiour. Preklad tohto mena je nesmierne délezity, rabto pouZil
zadmerne. Slovenska @& eska prekladat&a vsimli si len zvukovl zhodwor
beremot; kocur Mosur; kocour Kour, uprednostnili formu na dkor vyznamu,
ktory v tomto pripade bol délezitejsi.

Interpretacia romanWajster a Margarétav jeho historickom a literdrnom
kontexte méa viky vyznam pre spravne pochopenie tohto diela. Vali@me
osobitnl pozornas problematike prekladu mien. Najma v dielach Bltyaa
maju mendé postav dbélezity vyznam, kazdé z nichéjaasmticky motivované a
ma vplyv na percepciu celého textu. Preklad jeemiglosunom z jedného jazyka
do druhého, ale aj posunom z jedného kultdrnetesfmiu do druhého. Zaujima
vel'mi dolezité miesto v medziliterarnej komunikacii.kdntexte literatary, do
ktorej sa preklada, zataje sa medzi jej po6vodné diela a vytvara novéahy.
Odhduje jej nové vyvinové moznosti a smery, zasahu@ougeitatelov.
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RESUME

The aim of the article is to show that the recepitid foreign literature highly

depends on the proper transfer of the intertextoakext on the basis of the
novel The Master and Margarita written by Mikhailul§akov and its

translations into Slovak and Czeck. Special atvenis paid to the translation of
the title and character’s names.
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POTTIER, B.: SEMANTIQUE GENERALE
Paris, PUF 2011, 240 p.

En 2011, la maison d’'édition Presses Universitaies$rance a présenté la
deuxiéme édition de la publicatid@mantique généraledigée par Bernard
Pottier — professeur émérite a I'Université de $2&8arbonne.

Bernard Pottier est linguiste, hispaniste et ara@igte. Dans ses recherches,
il s'intéresse a la linguistique générale, la séigae, I'histoire des sciences du
langage, I'ethnolinguistique, la langue et la graamm espagnole, la philologie
romane et I'étude des langues amérindiennes. ICestmandeur de la Légion
d’Honneur, Commandeur de I'Ordre des Palmes acap&siet le 30 mai 1997,
il a été élu membre ordinaire de I’Académie degripsions et Belles-Lettres.
Parmi ses ouvrages les plus importants, il fautligioer : Représentations
mentales et catégorisations linguistigu&béorie et analyse en linguistiquel
Linguistique générale

Le présent ouvrag8émantique généralmmprend quatre parties. Avant la
présentation plus approfondie de chaque partieitdi@ se penche sur une
introduction concernant le domaine en question selaantique générale. Selon
ses propres mots, ellese préoccupe des mécanismes et opérations conternan
le sens, a travers le fonctionnement des languasreiies» (p. 11). Une fois
I'objectif et le theme principal présentés, le lilgle commence son parcours
«entre l'individuel et I'universeb (ibid.).

La premiere partie intitulékes sémantiques et la linguistigeemprend
cing chapitres qui se focalisent notamment suctesposantes dynamiques de
la communication, I'environnement du message, é&sicogies paralléles, les
signes linguistiques et s’achéve par la mention diférents modéles
sémantigues qui ne sont pas tout simplement désitsont surtout schématisés
et accompagnés d’explications, ce qui permet atteles de mieux comprendre
la thématique en question. La deuxieme partie ppleanomConceptualisation
et universaux s'oriente vers les termes tels que la perceptidnlae
conceptualisation, mais son plus grand apporpEstenté dans le chapitre VII
qui développe I'application de la notion de noéma aémantique dans le sens
de concept universel élaborée par I'auteur mémel'&emple des prépositions
latine per et francaisedans il dévoile une 4mage mentale unique qui
transcende les champs spatial, temporel et notioAuedeld, il souligne que
«un noeme apparait donc comme une relation abstraitverselle sous-
tendant les opérations sémantiques générales aegidss, et il est visualisable
afin de se rapprocher le plus possible de l'intwitd'une représentation mentale
partagée» (p. 78). Aprés ses propos sur la noémie, lescemn et les
universaux, l'auteur traite, dans la troisieme ipagvec le titreLa mise en
schemegle la sémiotisation, le parcours diathétique oahleix des signes. Ce
dernier, selon Bernard Pottiersuppose une double adéquationréférentielle
et structurale, et il mentionne quecette double nécessité est constitutive de
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I'acte de sémiotisation (p. 121). A ce propos, nous devons faire appeh a
nouveau terme proposé par Bernard Pottier : ortihesyjorthonymie — « des
désignations immédiates » (p. 123). La quatriémaeetiere partielLes visées
énonciativey comprenant cinq chapitres, est la plus amplesDa présentation
générale de cette partie, l'auteur démontre le xclie@i chaque chapitre dont
chacun correspond a un des grands domaines séaesjtitjles classe ainsi : la
détermination, I'actance, I'aspect, le temps entadalité. Il les appelle « visées
énonciatives » et explique qudes quatre premiéres sont intimement liées et
corrélées par les langues, et la derniére « s’ajyui & tout ce qui précéde(p.
158). Le linguiste présente et souligne le rblecdaque visée énonciative qui
accompagne et contrdle sans cesse le parcoursigtifonc

A la fin, dans la conclusion, Bernard Pottier réswsas idées, sous forme de
tableau et de schémas, il récapitule les procédiéseqproduisent au moment ou
« nous avons intention de messag@. 224) et il les illustre, comme il le fait
dans tout le livre, avec des exemples concrets.

La publication Sémantique généralde Bernard Pottier est le fruit de
longues années de recherches qui peut servir ndansent aux spécialistes
s'intéressant au domaine de la sémantigue, maisi ausx étudiants en
linguistique, parce que ce sont eux quink toujours été un stimulant, par leurs
exigences et leurs encouragementpour le travail d'un des plus grands
linguistes frangais. En effet, I'ouvrage ne leut pas incompréhensible car
'auteur explique chacune de ses idées sur despmasmrécis en ajoutant des
tableaux et des schémas explicatifs dont la présetans le livre est
innombrable. Nous voyons son idée la plus fructeedans la nouvelle
compréhension du noéme en tant que « image mdraalginguistique » de la
notion sémantico-cognitive.

RADKA FRIDRICHOVA

BEDNAROVA-GIBOVA, K.: NON-LITERARY AND LITERARY
TEXT IN TRANSLATION.
PreSov: Filozofick& fakulta PreSovskej univerzity 212, 100 pp.

The proliferation of texts translated in recent rgegarticularly from
English, goes hand in hand with the varying qualitthe product: there seem to
be more texts to translate than there are competergiators.

A linguist, a translator and a university traingrgrofession, the author
is well aware of this situation, and she clearlpterher book with this in mind:
as a textbook for students of translation. She awnshow that, contrary to
popular beliefs, translation is much more than ioglup words in a dictionary -
that can be done by anyone who has mastered thiesbafs literacy. She
demonstrates convincingly that translating is bymeans a purely arbitrary
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activity, but rather a process which is at leassome extent rule-based and
which can be shown to employ a range of stratetgebniques and procedures.
More specifically, she explores to what degree géhpsocedures vary in the
translation of different text types.

One of the merits of the book is that it gives avey of translation
studies relevant to the topic, along with the adthcomments on the concepts
described in them. As is often the case in Endiisfuistics (and possibly in
other fields of exploration), there is somethingaaierminological confusion as
different scholars use a variety of terms for wikassentially the same concept,
or, conversely, employ similar or identical ternts describe vastly different
notions. This results in a maze in which it is ertely easy, especially for
translation novices, to get lost, and this bookdfare comes as a handy guide
on the way.

To demonstrate how translation procedures workrattre, the author
has compiled a corpus consisting of two Englishtsteand their Slovak
translations. As suggested by the title of the booke text represents a
quintessential example of non-literary text, an igstitutional-legal document
entitledCouncil Directive 2004/114/EGvhile the literary text is a section from
the novelThe Shaclby Canadian writer William P. Young. The two temtere
published at roughly the same time (2004 and 2@8pectively), which means
that the effect of language development is nedkgibhey are of comparable
extent but otherwise as dissimilar as they coukkjidy be.

The English and Slovak versions of both texts ameutaly analysed
with respect to the following translation procedummployed:transposition
(replacement of word-class or syntactic categoryhm source text /ST/ with
another in the target text /TTApodulation(change of a point of view between
the ST and the TT)expansionandreduction (providing more/less information
or more/less explicit information in the TT thantire ST);permutation(change
of clause constituent order, different linear agement of the sentenceglque
(literal translation); borrowing (taking over an expression from the ST);
naturalisation (grammatical modification of a word from the STBdaptation
(employing a functional/cultural equivalent of ancept occurring in the ST
which is unfamiliar in the TT)recasting sentencgghanging the structure of
sentences, e.g. splitting a complex sentence wiaoor more simple sentences),
and paraphrase(amplification or explanation of the meaning oSection of
text). In addition to a detailed description of grecedures identified, the author
adduces succinct examples of English and Slovakvalgmts from the corpus
clearly arranged next to one another in tables)galwith frequency data. These
examples are well-chosen and extremely useful modestrating the essence of
the translation procedures in question.

The analysis proves that, at least in the corpaeacrutiny, some of
the procedures are exclusive to the literary teatably the last four mentioned
above. However, it becomes evident from the quatité analysis that although
the other procedures occur in both text typesr tlespective distribution varies,
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sometimes rather dramatically, as in the case oflwtass transposition and
calque, sometimes significantly, as in permutatind reduction.

As the author points out, sometimes it is difficatisolate the separate
procedures strictly from one another, since, foraneple, word-class
transposition and sentence-member transpositionnakgtably interrelated (p.
52). Arguably, this blurring of boundaries betweategories goes much further
than this. A case in point might be the change ftbm active to the passive,
which is considered an instance of modulation entibok, with a note that some
translation scholars put it among instances ofspasition (pp. 58-59). Clearly,
a change of perspective, which is the reason wisydperation ranks among
modulations, in this case automatically involveshange in the syntactic status
of the semantic components of the sentence (thgectldgent of the active
construction becomes the adverbial/agent of theiyasstructure). Moreover,
the linear arrangement of the sentence is changa&ing the active-passive
transformation a candidate for the status of peatrarn. As far as permutation is
concerned, it has to be borne in mind that thecjpies of ordering clause
constituents (the word order) are vastly differenEnglish and in Slovak. In
English, the primary role of word order is gramroalj that is to signal the
syntactic function of a given element through ibsigon in the clause, whereas
in Slovak (as in Czech) the linear arrangementlafise constituents is much
more variable to suit the requirements of the legdvord-order principle of an
inflected language, the functional sentence petspec(FSP); clause
constituents are typically arranged on the basitheir relative informational
importance, starting from the least important oaed finishing with the most
important. Translation from English into Slovakrfere automatically involves
considerable changes in word order in the TT coprtgdo the ST. Indeed, a
conspicuous prevalence of structures with the seomstituent order and the
same constituent membership in both texts suggesifficient sensitivity of the
translator to FSP in the target language.

Although it might be argued that the results of ibsearch are based on
the comparison of translation of just two text®darced by two translators and
therefore potentially affected by the translatoespective styles, it is a safe
assumption that most of the findings reflect geherinciples and may be
extended to other texts of a similar nature. Ciegprofessional translators,
translation trainees, and indeed, anyone serioosiguing the art or craft of
translation will greatly benefit from reading thikought-provoking book.
Knowledge of the principles underlying the trarskatprocess and conscious
application of the procedures so aptly described will enable them to tune
their techniques to suit the needs of different tiypes and, eventually, to
produce translations of much better quality.

VLADISLAV SMOLKA
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JESENSKA, P. — STULAJTEROVA, A.: SELECTED CHAPTERS
ON ENGLISH LEXICAL SEMANTICS. Banska Bystrica, Brat ia
Sabovci, s.r.o., 2013, 128 s.

Po anglicky koncipovana vysokoSkolsk&ebnica autoriek Petry
Jesenskej a Aleny Stulajterovej [Autorskdasi P. Jesenskej: 80 % aA.
Stulajterovej: 20 %] sa primarne zameriava na kixilk sémantiku a prichadza,
aby kompenzovala absenciu odbornej literatary $iokgi zameranej na
posluchéov a posluché&y 2. a 3. rénika vysokoSkolského Studia anglickej
lingvistiky v ramci Studijného programu ¢itel'stva akademickych predmetov
(UAP) a Prekladatistva a tlménictva (PaT) na Fakulte humanitnych vied
Univerzity Mateja Bela v Banskej Bystrici.

Kracové pojmy, s ktorymi autorky pracuju, siexéma, lexikalna
jednotka, seméma, paradigmatickéavy a pod.

Syntetizujica publikicia pozostava z dvoch hlavn§asti. Teoretickl
¢ag’ (PART I: str. 10 — 95) tvori det&kapitol z tedrie lexikalnej sémantiky.
Prva kapitola pojednava o lexikoldgii vSeobecnedadom na prepojenie
lexikolégie s inymi oblagami lingvistiky ako su fonetika, morfologia, syntax
Stylistika. Druha kapitola stéme vysveluje rozdiel medzi lexikalnou
morfolégiou a lexikdlnou sémantikou, teda medzivetgornymi procesmi
a vzahmi medzi slovamis lexikadlnym vyznamom. Tretiaikalp sa zameriava
na vyzn&né osobnosti anglofénnej lexikoldgie (Arnold, KwetkStekauer)
a lexikografie (Webster, Jones) vo vSeobecnostirt&tkapitola prezentuje
typoldgiu slovnikov z r6znych uhlov pbtddu (ich Struktury, rozsahu, pristupu
autorov a pod.)¢o je déleZitou skuttnog’ou pre posluchév prekladatistva
a timasnictva, ktori pouZivaju slovniky kazdodenne. Pikspitola sa venuje
taziskovému pojmu lexikologie, pojmslovaz niekd’kych aspektov, a sice
z poifadu ortografie, fonologie (ortoepie), morfolégiexikologie, gramatiky,
onomastiky, lexikografie a Statistiky/Siestej kapitole su prezentované dve
najvplyvnejSie tedrie jazykového znaku Saussuragde@a — Richardsa
(semioticky/sémanticky trojuholnik). Siedma kaptg¢ venovana vyznamovym
zmenam na urovni denotativnej a konotativnej adazym i mimojazykovym
pricindm ich vzniku, ako aj samotnej povahe vyznamovychien. Osma
kapitola sa venuje piatim zakladnym StruktUrnyntalmom medzi slovami,
akymi st homonymia, polysémia, synonymia, antonyankeyperonymia, resp.
hyponymia. Lexikalnymi vypoZkami zinych jazykov sa zaobera deviata
kapitola. Desiata kapitola si vSima rozvrstvenievisej zasoby anglického
jazyka z niektkych aspektov (napr. vplyv regionu, dialektu, sbgiestylu
a pod.).

Za jednotlivymi kapitolami sa zakazdym nachéadzastiné zhrnutie,
ulohy a bibliografia (prip. internetové zdroje).rnsné zhrnutieposlucktédm
pomézZe sumarizovaa utriedi’ informacie jednotlivych kapitol.
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Za zhrnutim nasleduje zoznam niékgch uloh a odpovede na ne m6zu
posluchéi ndjs’ v texte kazdej kapitoly. Napr. tlohy ku kapitokoberajlcej sa
typolégiou slovnikov su tri;a) What dictionary is considered the most
prestigious and why@tory [anglofonny] slovnik sa povaZuje za najpiastjSi
a pr&o?)b) What distionary will you use when checking theken form{Aky
slovnik pouZijete pri overovani vyslovnosti®) What are the basic criteria
when buying a new dictionar{keé su zakladné kritéria pri kipe slovnika?)

Za Ulohami nasleduje bibliograficky zoznam matenal z ktorych
autorkycerpali pri koncipovani textucebnice.

V praktickejcasti (PART II: str. 96 — 120) posluatidajdu zékladné (a
vel'mi struiné) delenie typov frAzovych slovies, &mia k frazovym slovesam
look, call, sea pod. (autorky uvadzaju pribliziéslo 250 anglickych frazovych
slovies) a Ru¢ k jednotlivym cvEeniam, aby si posluctia mohli overt
spravnosg svojich rieSeni. Cé¢enia pozostavaju so stneho zoznamu slovies
nasledne pouzitych vo vetach. Ulohou posldehi@ doplni chybajicucasticu
vo vete (naprfor, in, off a pod.), teda nie celé frdzové sloveso, napr.etach
"May | ask you a question? Of course, go treba doplri chybajucucasticu
ahead prip. on ku slovesugo. Domnievam sa, Ze takto koncipovanécéewia
mé&zZu niektorych posluckiév omrzie, pretoze ich Struktira je identicka. VSetky
cvicenia, ktoré sa vzhutnenej forme nachadzaju vtesi® zverejnené
a pristupné pre posluat@v prostrednictvom softvéru Moodle, v ktorom sa
nachadzaju také dapljuce ulohy, aby podnietili zaujem poslu¢ba dozvedié
sa o danej problematike viac podrobnosti. V Moddkonca su aj ukazky testov
s K’acom. A hoci sa inSpiraciou k agniam stala Trymlovdloderni webnice
anglictiny (1971), autorky vo svojom vybere A@lnili s€asné komunikéné
potreby posluch#iov anglického jazyka. Oceahimozno preklad jednotlivych
slovies do slovetiny, ako aj uvadzanie ich synonym, opozit a podvria&o
pozitivne hodnotimIKi¢ k cviéeniam, ktory prispeje ku kontrole rieseni.

Celkovo povazujem préadny a logicky ¢leneny text publikacie
autoriek Jesenskej a Stulajterovej za vhodnyStadijmaterial ugeny
posluchéom UAP a PaT.

Recenzovanddebnica vznikla v rdmci projektu OPNodpora vydby
Studijnych programov v cudzich jazyko@fiMS kdd projektu: 26110230025),
ktory bol spolufinancovany z op&r@&ho programu Vzdelavanie.

ZUZANA TUHARSKA
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